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INTRODUCTION

INTRODUCTION
BACKGROUND TO THE PROJECT

This training programme has been developed through Yo-Train, a Leonardo funded project,

with partners from Germany, Italy, Norway, Sweden and the UK. Its primary aim is to “develop a
consistent training programme for youth workers, based on the demands of employers and of a
society in change...”. The project seeks to clarify and strengthen the role and status of the profes-
sional youth worker, thereby increasing both job opportunities and the base of recruitment for
youth workers. By providing high quality, rigorous and relevant training for youth workers we will
help ensure that services for young people are delivered by skilled, knowledgeable and committed
practitioners.

This project builds on resources for youth work developed by an earlier project, Yo-Pro. A number
of these resources have been reviewed and adapted for use with this programme.

Participating in the programme has given the partners an opportunity to find out about youth
work in each other’s countries and discuss and debate what we recognise as the values and prin-
ciples underpinning youth work, the role of the youth worker, the skills, knowledge and behaviour
essential in effective youth workers, the different settings in which youth work takes place and the
issues affecting young people in our respective countries.

Groups of experienced professionals including youth work employers and educators in each of the
partner countries were consulted during the development of the modules. Their observations and
suggestions have been incorporated into the document or in some cases the discussions have been
reflected in the introductions to the individual modules.

PARTNERS:

*  Municipality of Skelleftea (SE)

 The Childrens Society (UK)

*  North West Regional Youth Work Unit (UK)

*  Pestalozzi-Frobel-Haus, Stiftung Offentlig rechts (DE)

*  Municipality of Trondheim (NO)

* OCN Sweden (SE)

e Pixel (IT)

*  Youth European Social Work Forum / YES Forum (DE)
+ Skarpnick Folk High School (SE)
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YO-TRAIN

OVERVIEW OF THE YO-TRAIN DOCUMENT

This document sets out the modules which make up the Yo-Train programme. It sets out what the
working group consider to be appropriate delivery and assessment methods. It identifies the ap-
propriate target group and the level of study for each of the modules. It makes recommendations
for learning hours for each of the units/modules. The partners recognise that the amount of time
employers can release their staff for training will vary and decisions must be made locally about
how the programme will be delivered.

In the sections covering each of the modules you will find the aims of the individual modules, the
target group, learning outcomes and assessment criteria, and recommendations for content, learn-
ing methods and supporting materials.

ACCREDITATION

One of the issues highlighted during consultation by both youth workers and employers was

the importance of appropriate accreditation for the programme. This enables anyone success-
tully completing it to be recognised as ‘qualified’ by other employers. Employers are more likely
to invest in training for their staft if it has a recognised status. In England there are nationally
recognised qualifications at vocational/pre-professional level accredited by awarding bodies, for
example the Open College Network, which are delivered by employers and colleges. Professional
qualifications are offered by universities and have to be professionally validated by the National
Youth Agency. In Sweden, professional qualifications are offered by Folk High Schools.

Therefore one of the first considerations for any group or organisation interested in delivering this
programme or any of its modules is what the most appropriate form of accreditation is for them.

Where it is not possible to gain external accreditation, it is important that there is a rigorous inter-
nal system of assessment and moderation. This helps to ensure that it is clear what learners have
achieved through undertaking the programme, and therefore the level of competence an employer
can expect from them.

WHAT IS YOUTH WORK?

The Yo-Train project has enabled partners to have in-depth discussions about what we consider
to be youth work and what might make it distinctive from other professions and raise its status
in the partner countries. The core values of youth work form the foundation that principles and
practice are built on.

Currently, the UK is the only country represented in the project that has its own nationally recog-
nised set of standards for youth work. However in Europe and world-wide there are other defini-
tions which reflect shared values. It was clear from discussions between the partners that there are
sets of values that are recognised as underpinning youth work in all the partner countries, but so
far they has not been formalised in the same way. We have endeavoured to ensure that the Yo-
Train programme reflects these shared values.

We recommend that anyone using this programme takes the time to identify and make time for
discussion of the values they are working to.
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The key purpose of youth work, as set out in the UK’s Professional and National Occupational
Standards for Youth Work’, is to:

‘Enable young people to develop holistically, working with them to facilitate their personal, social
and educational development, to enable them to develop their voice, influence and place in soci-
ety and to reach their full potential’

The values identified in the standards as being at the core of the work are:

+ young people choose to be involved, not least because they want to relax, meet

+ friends, make new relationships, to have fun, and to find support,

* the work starts from where young people are in relation to their own values, views

+ and principles, as well as their own personal and social space,

it seeks to go beyond where young people start, to widen their horizons, promote

* participation and invite social commitment, in particular by encouraging them to be

 critical and creative in their responses to their experience and the world around them,

* it treats young people with respect, valuing each individual and their differences, and

* promoting the acceptance and understanding of others, whilst challenging oppressive behav-
iour and ideas,

it respects and values individual differences by supporting and strengthening young

» people’s belief in themselves, and their capacity to grow and to change through a

e supportive group environment,

 itis underpinned by the principles of equity, diversity and interdependence,

* it recognises, respects and is actively responsive to the wider networks of peers,

* communities, families and cultures which are important to young people, and through these
networks seeks to help young people to achieve stronger relationships and collective identities,
through the promotion of inclusivity,

* it works in partnership with young people and other agencies which contribute to young
people’s social, educational and personal development,

* itis concerned with how young people feel, and not just with what they know and can do,

* itis concerned with facilitating and empowering the voice of young people encouraging and
enabling them to influence the environment in which they live,

* it recognises the young person as a partner in a learning process, complementing

+ formal education, promoting their access to learning opportunities which enable them to fulfil
their potential,

* it safeguards the welfare of young people, and provides them with a safe environment in which
to explore their values, beliefs, ideas and issues.

The Council of Europe identifies non-formal education and learning as being a key youth policy

and a youth work approach and describes it as:

+ taking place outside the structures of the formal education system and differing from this in
the way it is organised and the type of recognition this learning confers;

* being intentional and voluntary and

+ aiming above all to convey and practice the values and skills of democratic life.

1 Professional and National Occupational Standards for Youth Work: www.lluk.org/national-occupational-standards.htm
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The Council identity the key functions of youth work as to:

* empower young people

+ develop relevant learning opportunities

* accompany young people in their intercultural learning process
+ contribute to organisational and youth policy development

* use evaluative practice?

And beyond Europe, the Development Education Association defines Global Youth Work which:

+ starts from young people’s experiences and encourages their personal, social and political
development.

* works to the principles of informal education and offers opportunities that are educative, par-
ticipative, empowering and designed to promote equality of opportunity.

* isbased on an agenda that has been negotiated with young people.

* engages young people in a critical analysis of local and global influences in their lives and
those of their communities.

* encourages an understanding of the world based on the historical process of globalisation and
not the development or underdevelopment of societies.

* recognises that the relationships between and within, the ‘North’ and the ‘South’ are character-
ised by inequalities generated through globalisation processes.

* promotes the values of justice and equity in personal, local and global relationships.

+ encourages and understanding of and appreciation for diversity locally and globally.

+ views the peoples and organisations of the North and South as equal partners for change in a
shared and interdependent world.

* encourages action that builds alliances to bring about change’.

THE YO-TRAIN PROGRAMME

The programme is organised into modules of learning. The first module “Essentials of Youth
Work” aims to cover the skills and knowledge required of youth workers delivering face to face
work with young people in a range of settings at a vocational/pre-professional level. It is envis-
aged that it will form a route to a basic level of qualification in youth work which can be delivered
either by employers themselves, by educational establishments or a partnership of the two. The
module itself, because it covers such a wide range of skills and knowledge, is divided into units of
learning.

The other modules build on some of the issues already covered in “Essentials of Youth Work” and
provide an opportunity to offer training for professional progression or specialisation, and there-
fore may be offered at a higher level of study. These three modules draw on the strengths and in-
terests of individual partners and have potential for adaptation and further development to cover
other issues and topics than those identified.

Each module contains details of the level, learning outcomes, assessment criteria, suggested con-
tent, suggested exercises and supporting resources and literature.

Recommended Yo-Pro exercises are listed with each module. These may be used both in training
with the youth workers themselves and as resources they can try out with the groups of young
people they are working with.

The recommended literature and resources should be used to both inform the content of the pro-
gramme and as a source of ‘handouts’ for participants.

2 European portfolio for youth leaders and youth workers: http://www.coe.int/t/dg4/youth/Resources/
Portfolio/Portfolio_en.asp
3 http://www.dea.org.uk/
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WHO IS A SUITABLE TRAINER/FACILITATOR?

There may not be one person who has all the skills and knowledge to deliver the Yo-Train pro-

gramme. Planning, delivery and assessment could be carried out by a ‘team’ which includes at

least someone from an education background and someone with a professional youth worker

background. Between them the team should:

+ understand and have a commitment to the values and principles of youth work as outlined in
this document.

* have relevant experience of teaching or training those working with young people.

* have asound theoretical basis in the work.

* have experience of youth work or work with young people.

* have a specialism where appropriate.

* know where to access appropriate resources and information, including relevant policies and
procedures.

Involvement in delivering the programme could also offer opportunities for experienced youth
work practitioners to develop their facilitation skills.

Depending on arrangements for delivery and assessment, additional assessors who are not in-
volved in the delivery of the programme may be required. Assessors should be experienced
practitioners with supervision skills, and knowledge and understanding of the requirements of the
training programme.

Suitable induction, training and/or supervision should be provided for everyone involved in deliv-
ery and assessment.

DELIVERY METHODS

Although this programme has been written in discreet units, both delivery and assessment can be
done holistically. For example, aspects of the role of the youth worker can be explored alongside
aspects of values and principles of youth work. Assessment tasks can be designed to demonstrate
that participants have met learning outcomes across several units.

Because youth work is an value-led, educative process that should be carried out in a democratic,
inclusive and anti-discriminatory way, the educative process for youth workers should mirror this
by using learning methods which:

* are participatory

* value the experience and diversity of the learning group, use them as learning resources

* uses the learning group itself as a learning tool for group dynamics and processes
 encourage and enable critical reflection and analysis

Facilitators should have the skills to be able to:

+ encourage mutual respect within the group

 constructively challenge prejudice and discrimination and encourage group reflection on the
emerging issues

» model appropriate behaviours and values
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LEARNING ACTIVITIES

The aims, aspirations and needs of the learning group should be considered when designing

learning activities, including any identified special needs.

Learning activities should be participative and relate to the real working environment where pos-

sible.

Participants must be prepared to bring their experience to the group and participate in discus-

sions and activities. Tutors should take account of the levels of confidence of participants so they

can be supported to contribute fully.

Suggested activities:

 discussion in pairs, small and large groups which draws on the participants’ personal and
professional experience

+ group exercises and tasks

* case studies

* presentations

* guest speakers and tutors

* keeping a learning journal

With each module, there are suggested group exercises taken from the Yo Pro project and re-
viewed for Yo-Train.

ASSESSMENT METHODS

When running the programme, be clear about how the modules will be assessed. Some recom-
mendations are made below.

Assessment methods should take into account the abilities of the learning group. For example if
there are written assignments, do any of the learners need support with literacy, or is there anoth-
er assessment method that would work as well?

Also consider whether the learner is working in an appropriate youth work setting and role. For
example, if someone is only doing one to one advice work with people, they would be unable to
demonstrate that they have met the assessment criteria for working with groups.

We recommend that there should be a minimum attendance requirement of 80% for taught ses-
sions because the group learning is an important part of the process.

Evidence of achievement of each of the assessment criteria should be kept in a ‘Portfolio of Evi-
dence’
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EVIDENCE FROM THE WORKPLACE

In order not to place too heavy an assessment burden on the participant, there should be use of
evidence already available from the workplace. For example session plans, session recordings,
notes of team meetings, reports, work produced by young people. However the participant’s role
and level of involvement in the work should be made clear and the participant may need to pro-
vide a commentary to clarify this.

However there should not be an over-reliance on ‘safe’ and unchallenging methods of assessment.
The Yo-Train programme should also offer the opportunity to develop new skills and try out new
methods approaches in a supported setting.

OBSERVATION OF PRACTICE AND WITNESS STATEMENTS

Observation of practice by an appropriate assessor and statements from suitable witnesses e.g. col-
leagues and young people themselves, can be a very effective source of evidence. Careful thought
needs to be given to appropriate sessions to be observed, for example, that appropriate arrange-
ments have been made with the workplace!, whether the participant will be able to demonstrate

a range of competences within that session and what they might be. It can be helpful if possible
for the assessor and participant to have a discussion immediately following the observation so the
participant can get informal feedback from the assessor and they can discuss any issues or prob-
lems.

With witness statements, thought needs to be given to who would make an appropriate witness.
Guidelines need to be given about what a witness statement is and should contain. The witness

is not being asked to make an assessment, merely to set out what they have observed the partici-
pant doing. A common mistake is to write the statement like a reference. It may help to provide a
proforma for witness statements.

OTHER SOURCES OF EVIDENCE

These could include:

* field work projects

* tutor observation

* session recordings/Reflective journals/learning logs

+ presentations — individual or group

+ assignments - these may include essays, case studies, needs analysis, community profiles
» professional discussion

* question and answer sessions

* photographic/video or audio evidence

1 Where a ‘closed’ group rather than an open session is being observed, permission may need to be sought and specific
issues of confidentiality may need to be addressed.
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The levels ascribed to units in this module are based on descriptors from The European Qualifi-
cations Framework for Lifelong Learning'. Level 3 is most appropriate for Module A bearing in
mind the level of knowledge, skills and competence expected of an unqualified youth worker.

The other modules, however, could be delivered and assessed at Levels 3 or 4 depending on the

target group.

In the context of EQF:

+ knowledge is described as theoretical and/or factual.
+ skills are described as cognitive (involving the use of logical, intuitive and creative thinking)
and practical (involving manual dexterity and the use of a range of methods, materials, tools

and instruments).

+ competence is described in terms of responsibility and autonomy.

Level | Knowledge

Skills

Competence

3 | knowledge of facts,
principles, processes
and general concepts,
in afield of work or
study

a range of cognitive and
practical skills required to
accomplish tasks

and solve problems by
selecting and applying basic
methods, tools,

materials and information

take responsibility for completion
of tasks in work or study

adapt own behaviour to circum-
stances in solving problems

4 | factual and theoretical
knowledge in broad
contexts within a field
of

work or study

a range of cognitive and
practical skills required to
generate solutions

to specific problems in a
field of work or study

exercise self-management within
the guidelines of work or study
contexts that are usually predict-
able, but are subject to change
supervise the routine work of
others, taking some responsibility
for the evaluation and improve-
ment of work or study activities

RECOMMENDED LEARNING HOURS

Learning hours can include the time a learner spends in a ‘taught’ session; work practice; any
reading or research needed to further develop their understanding; tutorials or supervision di-
rectly related to their learning or work for assessment; preparing for, carrying out and presenting

work for assessment.

What became clear from discussion between the partners and consultations in the partner coun-
tries were differences in the amount of time employers felt able to allow their staft for training.
For example, it is common practice in England for a Level 3 qualification in youth work to take
an academic year to deliver, on the basis of one session (2 - 3 hours) per week over 25 — 30 weeks.
Assessment may not be completed until some time after the programme has been delivered. Some

organisations will deliver in a shorter period of time by holding ‘blocks’ of learning over week-

ends.

1 http://ec.europa.eu/dgs/education_culture/publ/pdf/eqf/broch_en.pdf




Because the programme in this form has not been accredited, the learning hours assigned to
each module, or units within module A, are recommendations only. It is up to the accrediting or
delivering agency it to decide the learning hours assigned to modules and prioritise the elements

within them.
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MODULE A

MODULE A
ESSENTIALS OF YOUTH WORK

As the title suggests, in this module the partners have tried to encompass the knowledge and skills
we would expect as a minimum for effective youth work.
The module has been divided into six units:

Working with the Values and Principles of Youth Work
The Role of the Youth Worker

Young People and Society

Working with Groups

Working within and Anti-Oppressive Framework
Youth Work in Different Settings

SAINANF I e

We recommend delivering the units in this order as we think it provides a logical progression and
enables the tutors to build on and reinforce concepts and practices. However there may be very
good reasons — practical and pedagogical - why someone may choose to deliver only a selection
of the units or deliver in a different sequence.

Also despite being written in discreet units, both delivery and assessment can be done holistically.
For example, aspects of the role of the youth worker can be explored alongside aspects of the val-
ues and principles of youth work. Assessment tasks can be designed to enable learners to demon-
strate that learning outcomes have been met across several units.

TARGET GROUP

This module is aimed at people working with young people, paid or as volunteers, who wish to
develop their practice and gain a recognised qualification in youth work. This may include people
with no qualifications or with professional qualifications in other fields. Because of the delivery
and assessment methods of the programme that we recommend, it is vital that participants are
actively involved in face to face work with young people in an appropriate setting while they are
undertaking the module.

AIM OF THE MODULE

The primary aim of this module is to ensure that youth workers have the opportunity to develop
knowledge, skills and behaviours and explore the values appropriate to their role with young
people and are able to demonstrate their competence through a rigorous, fair and relevant assess-
ment framework.
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UNIT 1 - WORKING WITH VALUES AND PRINCIPLES OF YOUTH WORK
LEVEL 3,40 LEARNING HOURS
UNIT SUMMARY

This unit will enable participants to explore their own values and how they affect their youth work
practice, will develop their understanding of the values and principles underpinning youth work,
and develop their ability to work in ways which build young people’s self esteem while encourag-
ing participation and challenging discrimination, prejudice and oppressive behaviour.

LEARNING OUTCOMES ASSESSMENT CRITERIA
THE LEARNER WILL THE LEARNER CAN

1. Develop their understanding | 1.1 Reflect on and critically analyse the effect of their own
of how their own values relate | values on their practice.
to their role as a youth worker.

2. Develop their understand- | 2.1 Explain the effects of prejudice, discrimination and oppres-
ing of how the values of other | sion on themselves and the young people they work with.
groups and individuals affect
the lives of young people.

3. Understand how the values | 3.1 Discuss the relationship between youth work values and

of youth work relate to/reflect | principles and their own.

their own values. 3.2 Give examples of how they have managed a clash between
youth work values and principles and their own, if appropriate.

4. Develop their understand- | 4.1 Demonstrate how they take account of the values, objec-
ing of how the values of youth | tives and priorities of their organisation and the values and
work relate to their professional | principles of ethical practice in youth work within their day to
practice. day work.

4.2 Demonstrate how they enable young people to explore and
develop their values.

4.3 Demonstrate how they promote active tolerance and
interaction between young people of different cultures, faiths,
abilities, sexual orientations and backgrounds.

4.4 Demonstrate how they act as a positive role model for
young people.

4.5 Identify their own strengths and professional development
needs.

RECOMMENDED CONTENT

 Shared values and principles of youth work

» Exploration of the personal values, principles and ethics underpinning participants’ work and
their relevance to good youth work practice

» Exploration of organisational priorities, policies and practices and their relationship to youth
work values and any tensions this creates for the youth worker

* Different forms of oppression and their impact on young people

* Approaches, methods and activities to use with young people
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LEVEL 3,40 LEARNING HOURS

UNIT SUMMARY

UNIT 2 - THE ROLE OF THE YOUTH WORKER

This unit will enable participants to explore their role as a youth worker in terms of both the poli-
cies and practices of their organisation and their role with young people in the light of the values

and principles of youth work.

LEARNING OUTCOMES
THE LEARNER WILL

ASSESSMENT CRITERIA
THE LEARNER CAN

1. Understand the purpose and
structure of their organisation.

1.1 Demonstrate how they work in accordance with their or-
ganisation’s principles, policies and procedures.

2. Understand their role and
responsibilities in relation to
specific pieces of work.

2.1 Demonstrate how they work in accordance with their job
description.

2.2 Give examples from practice of roles they have taken in
particular pieces of work and explain their relevance .

2.3 Be able to discuss how their role as a youth worker is dis-
tinct from other professionals’ working with young people, e.g.
teacher, social worker.

3. Be able to identify and access
appropriate resources for their
work.

3.1 Give an example from practice of successfully identifying
and accessing resources for youth work.

4. Understand how they con-
tribute to Health and Safety in
the Workplace.

4.1 Demonstrate through examples from practice how they en-
sure their actions reduce risks in relation to health and safety.

5. Understand how they con-
tribute to protecting Young
People from abuse.

5.1 Articulate their role and responsibilities in relation to pro-
tecting young people from abuse.

6. Be able to make contact and
build relationships with young
people.

6.1 Demonstrate through examples from practice how they
use a range of skills to make contact and build relationships
with young people.

7. Be able to identify needs,
plan, carry out and evaluate
work with young people.

7.1Demonstrate through examples from practice how they
identify needs, plan, carry out and evaluate work with young
people.

8. Understand the boundaries
and limitations of their role.

8.1 Demonstrate through examples from practice how they
establish and maintain professional boundaries with young
people.

8.2 Demonstrate through examples from practice that they are
able to refer young people to other youth work professionals or
other services appropriately.
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9. Gain knowledge of different |9.1 Be able to describe different types of youth work provision
types of youth work provision | and explain their relevance to young people.
e.g. centre based, street work.

10. Gain knowledge of different | 10.1 Be able to explain which leadership style(s) is appropriate
styles of leadership appropriate |in a particular setting.
to setting and types of group.

RECOMMENDED CONTENT

 Different sorts of organisations and their structures

 Different roles youth workers can take and different individual ‘styles’ of working

* Health and safety policies and procedures relating to their organisations

* The role of the youth worker in ensuring health and safety

* Their organisation’ policies and procedures relating to Safeguarding Children and Young
People

 The role of the youth worker in safeguarding young people

 Different settings youth work takes place in e.g. youth centres, projects, street work

* Identifying needs of young people - both within their communities and individually

 Different ways of making contact with young people

* Creating welcoming environments for young people

 Planning and carrying out work with young people - open access work, street work, sessions,
projects etc.

 Identifying and accessing appropriate resources for youth work

 Establishing and maintaining appropriate boundaries with young people

* Evaluation methods
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UNIT 3 - YOUNG PEOPLE AND SOCIETY
LEVEL 3,40 LEARNING HOURS
UNIT SUMMARY

This unit will enable participants to explore the impact of wider social, political and economic fac-

tors on young people and their transition to adulthood.

LEARNING OUTCOMES
THE LEARNER WILL

ASSESSMENT CRITERIA
THE LEARNER CAN

1. Gain knowledge of adoles-
cent development and the role
of the youth worker in support-
ing transitions.

1.1 Describe the key stages in adolescent development.
1.2 Describe the roles youth workers can play in supporting
transitions.

2. Understand the major social,
political and economic factors
affecting young people

2.1 Describe the major social, political and economic factors
affecting young people generally.

2.2 Discuss the key social, political and economic factors
which have an impact on the young people they work with.

3. Gain knowledge of demo-
graphic and other information
relevant to young people in
the area in which they work
through a neighbourhood/
community profile/inventory

3.1 Access relevant demographic information.

3.2 Identify facilities and resources available to young people
in the area.

3.3 Identify significant gaps in provision for young people.
3.4 Make contact and build networks with appropriate groups
and organisations in the area

4. Understand how social per-
ceptions of young people e.g.
portrayal in the media, affect
their lives

4.1 Identify though examples how social perceptions affect the
young people they work with.

5. Understand the concept and
history of youth culture

5.1 Describe the prevalent youth cultures among the young
people they work with and critically analyse the impact of ‘be-
longing’ and ‘not belonging’ on individual young people.

6. Understand how peer pres-
sure can have a negative impact
on young people

6.1 Identify through examples from practice how peer pressure
affects the young people they work with.

7. Understand the impact of
communication and informa-
tion technologies on young
people

7.1 Analyse the positive and negative impacts of CIT on the
young people they work with.

7.2 Give examples from practice of promoting safe use of tech-
nologies with young people.

8. Understand their role in
safeguarding young people in
relation to CIT

8.1 Describe their roles and responsibilities in relation to e
safety.




ESSENTIALS OF YOUTH WORK

9. Understand the barriers to,
and opportunities for raising
young people’s aspirations

9.1 Articulate the importance of having high aspirations for
young people.

9.2 Demonstrate their ability through examples from prac-
tice to identify opportunities for recognising and accrediting
young people’s achievements.

10. Understand their role in
raising young people’s aspira-
tions

10.1 Demonstrate their knowledge of where and how to access
appropriate information and advice for young people.

11. Be able to plan, facilitate
and evaluate work which en-
ables young people to explore
their culture, identity and place
in their communities and wider
society

11.1 Give examples from practice of work which enables
young people to explore their culture, identity and place in
their communities and wider society.

12. Be able to plan, facilitate
and evaluate work which
enables young people to learn
about and explore the wider
social, political and environ-
mental issues which affect their
lives

12.1 Give examples from practice of work which enables
young people to learn about and explore the wider social, po-
litical and environmental issues which affect their lives.

RECOMMENDED CONTENT

Adolescent development and transitions
Methods and approaches which support transitions
The major social, political and economic factors affecting young people

Basic research methods

Social perceptions of young people and the impact on their lives

The concept and history of youth culture

Peer pressure and its impact on young people

Methods and approaches for enabling young people to explore the factors affecting their lives
The impact of communication and information technologies on young people

Safeguarding young people in relation to CIT

The importance of having high aspirations for young people

Methods and approaches for raising young people’s aspirations

Methods and approaches which enable young people to explore their culture, identity and
place in their communities and wider society
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LEVEL 3,40 LEARNING HOURS

UNIT SUMMARY

UNIT 4 - WORKING WITH GROUPS

This unit will enable participants to explore group processes and their role as a youth worker with

groups of young people.

LEARNING OUTCOMES
THE LEARNER WILL

ASSESSMENT CRITERIA
THE LEARNER CAN

1. Understand the relevance to
youth work of bringing young
people together in groups

1.1 Explain the relevance to youth work of bringing young

people together in groups.

1.2 Describe a range of methods for bringing young people
together in groups.

1.3 Demonstrate how they bring young people together in

groups.

2. Understand basic group
dynamics and processes

2.1 Explain basic group dynamics and processes and demon-
strate their relevance to their youth work practice.

3. Understand how different
types of groups function

3.1 Analyse how different types of groups function.

4. Understand different roles a
youth worker can take within
groups

4.1 Demonstrate the different roles they take on with different
groups and explain the relevance of those roles.

5. Be able to plan, facilitate
and evaluate group work with
young people

5.1 Demonstrate how they plan, facilitate and evaluate group
work with young people.

5.2 Explain the importance of negotiating group agreements/
ground rules and demonstrate how they do this in practice.

5.3 Demonstrate how they involve young people in decision
making in groups.

5.4 Demonstrate how they deal with disagreement and conflict
in groups.

RECOMMENDED CONTENT

*  Youth work values and principles and how they apply to group work

* The role of the youth worker with groups

*  Group dynamics and processes, e.g. decisions making

* The impact of inequalities on participation in groups

 Different kinds of groups, e.g. formal and informal, open and closed, recreational or

campaigning etc.

 Different leadership styles and their relevance to different sorts of group

+ Establishing groundrules

+ Planning group work with young people’s participation

Facilitation skills

Dealing with conflict in groups
Evaluating group progress




LEVEL 3,40 LEARNING HOURS

UNIT SUMMARY

ESSENTIALS OF YOUTH WORK

UNIT 5 - WORKING WITHIN AN ANTI-OPPRESSIVE FRAMEWORK

This unit will enable participants to explore different forms of oppression and their impact on
young people, and youth work approaches to challenging oppression and promoting inclusion.

LEARNING OUTCOMES
THE LEARNER WILL

ASSESSMENT CRITERIA
THE LEARNER CAN

1. Understand the need to
develop their understanding of
oppression

1.1 Reflect on and critically analyse the effect of their own
values and experience on their practice.

1.2 Describe the impact of different forms of oppression and
discrimination on themselves and their lives.

2. Understand the impact of
different forms of oppression
and discrimination on young
people

2.1 Describe the impact of different forms of oppression and
discrimination on the young people they work with.

2.2 Demonstrate they are able to identify critically analyse
‘norms’ within society and the groups of young people they
work with.

3. Be able to create an environ-
ment which is safe and wel-
coming for all young people

3.1 Describe the issues they have to take into account to create
a safe and welcoming environment.

3.2 Demonstrate through examples from practice how they
create a safe and welcoming environment in practice.

4. Understand their respon-
sibilities in respect of their
organisation’s equality and
diversity policies

4.1 Explain their responsibilities in respect of their organi-
sation’s equality and diversity policies and demonstrate the
impact on their practice with examples.

5. Be able to effectively identify
and challenge oppressive be-
haviours in young people and
colleagues

5.1 Explain the importance of constructively challenging op-
pressive behaviours.

5.2 Demonstrate through examples from practice a variety of
approaches to and methods for challenging oppressive behav-
iours.

6. Be able to plan work with
young people which raises
awareness of inequality and op-
pression, and is responsive to
relevant issues

6. Demonstrate through examples from practice the ability to
plan work with young people which raises awareness of in-
equality and oppression, and is responsive to relevant issues.




RECOMMENDED CONTENT

» Personal values and their impact on youth workers’ practice

+ Different forms of oppression and their impact on young people, for example oppression
based on identity, ethnicity, life style or circumstances

* Organisational principles, policies and procedures which cover equality and diversity - what
youth workers’ roles and responsibilities are in respect of them and how to use them to sup-
port your work with young people

* Societal norms

* Creating welcoming and inclusive environments for young people

+ Different ways of challenging oppressive behaviour

* Issue-based work with young people
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UNIT 6 - YOUTH WORK IN DIFFERENT SETTINGS

LEVEL 3, 30 LEARNING HOURS

UNIT SUMMARY

This unit will enable participants to explore their role and responsibilities as a youth worker in
different settings: for example, open access and institutional provision, street work and projects in
both the statutory and voluntary sectors

The unit will enable participants to gain a deeper understanding of the history, principles and
practice relating to their own and others’ particular work setting.

The content of the unit can be adapted to take account of the knowledge and experience partici-
pants bring from their own work settings.

LEARNING OUTCOMES
THE LEARNER WILL

ASSESSMENT CRITERIA
THE LEARNER CAN

1. Gain knowledge of different
types of youth work provision

1.1 Describe different types of youth work provision and ex-
plain their relevance to different target groups.

2. Gain knowledge of the
background their of particular
youth work setting

2.1 Give an historical overview of their setting and compare
and contrast with current provision.

3. Understand how the history
of youth work in their setting
influences policies and prac-
tices today

3.1 Give examples of how policies and practices have devel-
oped over the years to meet the changing needs of young
people.

4. Understand the relevance of
the values, principles, aims and
methods of youth work to their
particular setting

4.1 Discuss the relevance of the values, principles, aims and
methods of youth work to their particular setting .and target
groups.

4.2 Explain the role of the youth worker in different settings in
terms of social education (pedagogy) rather than social con-
trol.

5. Have knowledge of a range
of methods and approaches
appropriate to different youth
work settings

5.1 Explain how different youth work settings can meet the
needs of different target groups.

5.2 Give examples from practice of how they have used a range
of methods and approaches to reach out to and build relation-
ships with young people.

5.3 Demonstrate how they create a welcoming and safe envi-
ronment for young people.
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6. Be able to identify needs, 6.1 Explain how different activities and methods can be used
plan, carry out and evaluate to meet the needs of young people in different youth work set-
work with young people appro- | tings.

priate to their work setting 6.2 Give examples from their own practice which demonstrate

how they have, planned, carried out and evaluated work which
is appropriate to the setting and meets the needs of young

people.
7. Be able to plan and deliver | 7.1 Give examples from practice which demonstrate they are
work which promotes equal- able to plan and deliver work appropriate to their setting that
ity and raises young people’s is inclusive, promotes equality, challenges stereotypes and

aspirations for themselves and | raises aspirations.
their peers

8. Understand the importance |8.1 Discuss the impact of gender inequality on the young

of creating equal opportunities | people they work with.

for boys/young men and girls/ |8.2 Give examples from practice of how they plan and deliver
young women work which is equally accessible to boys and girls.

8.3 Give examples from practice of how they challenge gender
stereotyping with young people and colleagues.

RECOMMENDED CONTENT

» Different settings youth work takes place in e.g. youth centres, projects, street work, voluntary
and statutory organisations

» 'The history, values, principles and practice of specific youth work settings and how they relate
to generic youth work principles and practice

» Current issue in youth work values, principles and practice

* The role of the youth worker in different settings, including

* How different youth work settings and provision can meet the needs of diftferent groups of
young people, including their expressed needs

* How different methods and activities can enable young people to fulfil their aims and goals

» Different ways of reaching out to and making contact with young people

* Creating safe and welcoming environments in a variety of settings

* How the environment (indoor, outdoor, facilities and resources) eftects the potential of youth
work

* Inclusion, promoting equality, challenging stereotypes and raising aspirations

SUGGESTED EXERCISES

Several tools displayed in the Appendix could be of use. For further reading, please visit the
[Yo-Pro web sitd.



http://www.yo-pro.org/products/
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RECOMMENDED WEB PAGES

The National Youth Agency (England) www.NYA.org.uk
UK Youth has a long standing history of publishing essential resources that have been developed
and trialed by those that work with young people. http://www.ukyouth.org/whatwedo/publica-

tions

Professional and National Occupational Standards for Youth Work: www.Iluk.org/national-occu-
pational-standards.htm

European portfolio for youth leaders and youth workers: http://www.coe.int/t/dg4/youth/Re-
sources/Portfolio/Portfolio_en.asp

http://www.dea.org.uk/ DEA promotes education for a just and sustainable world

http://www.infed.org/ Resource for educators and others interested in informal education, youth
work, community development and lifelong learning.

http://www.salto-youth.net/ is a network of 8 Resource Centres working on European priority
areas within the youth field. It provides youth work and training resources and organises training

and contact-making activities to support organisations and National Agencies within the frame of
the European Commissions Youth in Action programme and beyond.

RECOMMENDED RESOURCES / LITERATURE

Banks, S. (1999) Ethical Issues in Youth Work. London: Routledge
Batsleer, J. (2008) Informal Learning in Youth Work. London: Sage

Bell, J. (1999) Doing Your Research Project: A Guide for First Time Researchers in Education and
Social Science (3rd edition). Maidenhead: Open University Press

Brown, A (1992) Groupwork. Aldershot: Ashgate

Burton, P. (1993) Community Profiling: A Guide to Identifying Local Need. Bristol: SAUS Publica-
tions

Fine, N. and Macbeth, E (2000) Playing with Fire: Conflict Resolution for Young Adults. London:
New Society Publishers

Freire, P. (1972) Pedagogy of the Oppressed. London: Penguin Books
Forsyth, D. (1999) Group Dynamics. London: Brooks/Cole

Hanstrom and Pettersson Svenneke “Youth work with open access”




Harrison, R et al (eds) (2007) Leading Work with Young People. London, Sage

Harrison, R and Wise, C. (2005) Working with Young People. London: Sage

Heron, J. (1993) Group Facilitation: Theories and Models for Practice. London: Kogan Page
Miller, A. (2002) Mentoring Students and Young People. London: Kogan Page

Mullender, A and Ward, D. (1991) Self-directed Group Work: Users Take Action for Empowerment.
London: Whiting & Birch

Robertson, Sue (2005) Youth clubs: association, participation, friendship and fun! Russel House,
Lyme Regis.

Sapin Kate (2009) Essential Skills for Youth Work Practice. Sage, London

Thompson, N. (2006) (4th edition) Anti-discriminatory Practice. Basingstoke: Palgrave Macmillan
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MODULE B - EMPOWERING YOUNG WOMEN
MARY KENNY, NORTH WEST REGIONAL YOUTH WORK UNIT, ENGLAND

INTRODUCTION

The content of this module is based on the work of the North West Girls Work Network (GWN),
a group of experienced women youth workers who come together to support and promote youth
work with girls and young women from a feminist perspective.

Youth Work is “underpinned by the principles of equity, diversity and interdependence” and it
“treats young people with respect, valuing each individual and their differences, and promoting
and the acceptance and understanding of others, while challenging oppressive behaviours and
ideas™

Youth Work from a feminist perspective is about recognising, acknowledging and analysing the

effect of sexism on girls and young women and society as a whole. It is about challenging sexism
in all its forms and promoting girls’ and women’s achievements and providing opportunities for

girls and young women to raise their aspirations and achievements?.

GWN identified the need for a dedicated training programme for women youth workers to enable
them to deliver work that is empowering to girls and young women. The Yo-Train project has
presented an opportunity to put time into developing this module in consultation with both the
GWN and the Yo-Train partners.

The United Nations Population Information Network identifies five components to Women’s
empowerment: womens sense of self-worth; their right to have and to determine choices; their
right to have access to opportunities and resources; their right to have the power to control their
own lives, both within and outside the home; and their ability to influence the direction of social
change to create a more just social and economic order, nationally and internationally.?

Empowering young women is only one aspect of an effective anti-sexist strategy. For work with
girls and young women to be affective, we have to work with boys and young men on issues of
sexism as well. Male workers need to be aware of and committed to their role in anti-sexist work
and understand the importance of single gender work.

The Yo-Train partners agreed that there was a need for a complementary module on Anti-Sexist
Work with Boys and Young Men.

One of the groups that was consulted on this module was a network of Lesbian, Gay, Bisexual and
Trans (LGBT) youth workers. Because this module is concerned with empowerment, this group
felt it could very easily be adapted to provide training for empowering LGBT young people.

1 Professional and National Occupational Standards for Youth Work: www.lluk.org/national-occupational-standards.htm
2 From the North West Girls’ Work Network terms of reference.
3 http://www.un.org/popin/unfpa/taskforce/guide/iatfwemp.gdl.html
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TARGET GROUP

The target group for this module is experienced women youth workers who are interested in
developing their understanding and practice in relation to empowering anti-sexist work with girls
and young women, or work with girls and young women from a feminist perspective. They should
have completed the “Essentials of Youth Work” programme or other similar training.

LEARNING HOURS

The learning hours for this module can be determined by the delivering organisation. The depth
in which the content is covered can be determined by local needs and priorities and by the needs
of the learners themselves. However we recommend a minimum of twenty hours. Please see page
13 for explaination of learning hours.

UNIT SUMMARY

This unit will enable participants to explore the impact of sexism and develop their ability to de-
liver effective, empowering work with girls and young women.

LEVEL3/4

LEARNING OUTCOMES
THE LEARNER WILL

ASSESSMENT CRITERIA
THE LEARNER CAN

1. Understand what sexism is
and the different forms it can
take

2. Understand the impact of
sexism on themselves, the
young women they work with
and society in general

1.1 Identity different forms of sexism.

2.1 Discuss the impact of sexism on themselves, the young
women they work with and society in general.

3. Understand the purpose of
single gender work

3.1 Articulate the need for single gender work with girls and
young women with young people and colleagues.

4. Gain knowledge of the his-
tory of women’s movements
nationally and internationally

4.1 Demonstrate how they use their knowledge of the history
of women’s movements nationally and internationally in their
work.

5. Gain knowledge of the issues
facing women nationally and
internationally

5.1 Demonstrate how they use their knowledge of the issues
facing women nationally and internationally in their work.

6. Understand how other forms
of oppression e.g. homophobia,
racism and class discrimination
effect girls and young women

6.1 Demonstrate how their understanding of different forms
of oppression informs their practice with girls and young
women.

7. Be able to challenge sexism
in a constructive way

7.1 Demonstrate through examples from practice how they
challenge sexism in their work.
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LEARNING OUTCOMES ASSESSMENT CRITERIA

THE LEARNER WILL THE LEARNER CAN
8. Be able to plan and deliver 8.1 Demonstrate through examples from practice how they
work which raises awareness plan and deliver work which raises awareness of the effects of

of the effects of sexism on girls | sexism on girls and young women.
and young women

9. Be able to plan and deliver 9.1 Demonstrate through examples from practice how they
work which raises the aspira- [ plan and deliver work which raises the aspirations of girls and
tions of girls and young women | young women.

10. Be able to identify and use | 10.1 Demonstrate through examples from practice how they
resources suitable for their identify and use resources suitable for their work
work

RECOMMENDED CONTENT

* Gender inequalities within society

+ Sexism and the different forms it can take

* The impact of sexism on girls, women and society as a whole

» The purpose of single gender youth work with girls and young women

* Creating a welcoming environment for girls and young women

* Key points in the history of women’s movements nationally and internationally

* How different forms of oppression and discrimination effect women differently to men, e.g.
racism, disablism, homophobia

 Challenging sexism in an effective way

+ Raising awareness of sexism

+ Raising young women’s aspirations

* Barriers and enablers to young women achieving their potential

* Resources for work with girls and young women

RECOMMENDED EXCERSISES

Several tools displayed in the Appendix could be of use, especially Forum Theatre.

RECOMMENDED WEB PAGES

www.feministwebs.com For resources for work with girls and young women from a feminist per-
spective.

www.fawcettsociety.org.uk Fawcett is the UK’s leading campaign for equality between women and
men.
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www.thefword.org.uk The F-Word is an online magazine dedicated to talking about and sharing
ideas on contemporary UK feminism.

http://www.object.org.uk/ Object challenges ‘Sex Object Culture’ - the objectification of women,
particularly the normalising of the porn and sex industries, through lad’s mags or lap dancing.

http://www.guardian.co.uk/lifeandstyle/women A link to the Guardian Newspaper’s Women’s
page, a source of information thought provoking articles.

The Women’s Resource Centre (WRC) is a charity which supports women’s organisations to be
more effective and sustainable. They provide training, information, resources and one-to-one sup-
port on a range of organisational development issues. They also lobby decision makers on behalf
of the women’s not-for-profit sector for improved representation and funding.

http://www.wrc.org.uk/includes/documents/cm_docs/2008/s/statistics.pdf

WOMANKIND Worldwide believes women in developing countries are a powerful force for
change. http://www.womankind.org.uk/statistics.html

Key indicators of women’s position in Britain
Findings from a recent comprehensive study of women in Britain commissioned by the Women

and Equality Unit

http://www.statistics.gov.uk/cci/article.asp?id=520

RECOMMENDED RESOURCES / LITERATURE

Adams, J. (2007) Go Girls! Supporting Girls’ Emotional Development and Building Self Esteem.
Brighton:TSA

Banyard, K. (2010) The Equality Illusion. London: Faber and Faber
Batsleer, ]. Working with Girls and Young Women in Community Settings. Ashgate:Arena

Benetello, D (1996) Invisible Women: Detached Work with Girls and Young Women. Leicester:
Youth Work Press

Morgan, S. And Harland, K. (2009) The ‘Lens Model’: A practical tool for developing and under-
standing gender conscious practice Youth and Policy, 101, 67-79







Module C

Inclusion




MODULE C

MODULE C - INCLUSION
WOLFGANG DOHRMANN, PESTALOZZ|-FROBEL-HAUS, BERLIN

INTRODUCTION

The Yo-Pro Handbook defines Social Inclusion as “the act of making someone, who is not part

of the mainstream, incorporated into a larger community. The act of inclusion should provide
opportunities for all persons of religious, ethnic, socio-economic and educational diversity to add
something to the society. This can be done through social interaction, creativity and enhancing
learning the values of diversity”

Good Youth Work Practice in inclusion can enable young people to take more control over their
lives, make more informed choices and become active, responsible members of society.

Young people can be excluded from many aspects of social and political life. in their daily lives.
They may be excluded because of their gender or sexual orientation, ethnic origin or religion,
disability, relative poverty or chosen youth culture. Young people can be excluded within the fam-
ily, in school, and in everyday life by parents, teachers and other authority figures, or their peers.
This may be because they are not fulfilling parents’ expectations, or they are not conforming to
the unwritten rules of the school or their peer group. Bullying is often used to exclude and isolate
individuals. Isolation and the feeling of not belonging can lead to mental health and behavioural
problems. On the other hand, asserting your individuality is also part of the development of an
individual’s own identity: I am who I am because I am different from others. Therefore the youth
worker in challenging the oppressive attitudes and behaviour which lead to exclusion and creat-
ing inclusive environments is strengthening young people’s self-confidence and supporting their
struggle for individuality.

As there are so many forms of social exclusion, this module will focus on issues surrounding
exclusion on the grounds of race, cultural and/or ethnicity. This is something common to all our
societies, and results in many other problems, in particular racism and other problems arising out
of too little integration into society.

Social inclusion, as defined in the Yo-Pro Handbook, is not the opposite of diversity. On the con-
trary, its aim is not assimilation (i.e. creating an homogeneous society), but is to celebrate indi-
viduality and diversity.

This subject is a very wide one, as there are many aspects to exclusion which affect the individual,
groups and society as a whole. The social conditions and legislation affecting the rights of minori-
ties differ between European countries, as do the methods of social pedagogy.

Therefore youth work educators in each country must decide which aspects of this module are
most relevant to them and how and to what extent they are covered.
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AIMS OF THIS MODULE

This module aims to:

» Develop the ability of youth workers to work with diversity in groups of young people

* Develop the youth worker’s understanding of the causes and impact of exclusion, and the role
of the youth worker in promoting inclusion

» Develop the ability of the youth worker to reflect on their own experience of exclusion

* Develop the ability of the youth worker to work in a way which respects young people’s back-
grounds, interests and wishes and deliver effective work leading to a higher degree of partici-
pation and positive inclusion for all young people.

TARGET GROUP

The target group for this module is experienced youth workers who are interested in developing
their understanding and practice in relation to social inclusion of ethnic minorities. They should
have completed the “Essentials of Youth Work” programme or other similar training that has
covered the values and principles of youth work, the role of the youth worker, young people and
society, group work, anti-oppressive practice and youth work in different settings.

LEARNING HOURS

The learning hours for this module can be determined by the delivering organisation. The depth
in which the content is covered can be determined by local needs and priorities and by the needs
of the learners themselves. However we recommend a minimum of twenty hours. Please see page
13 for explaination of learning hours.

LEVEL3/4

LEARNING OUTCOMES ASSESSMENT CRITERIA
THE LEARNER WILL THE LEARNER CAN

1. Develop their knowledge 1.1 Identify relevant national and international policies and
and understanding of relevant | conventions covering the civil and human rights of minorities
national and international poli- | And explain their relevance to their youth work practice

cies and conventions covering | 1.2 Demonstrate through examples from practice that they
the rights of minorities and its | can work in accordance with ethical principles laid down in
relevance to their youth work | relevant policies and conventions

practice

2. Develop their knowledge and | 2.1 Explain the relevance to their youth work practice of their
understanding of their own organisation’s policies and procedures in respect of the rights
organisation’s policies and pro- | of minorities.

cedures covering the rights of |2.2 Demonstrate through examples from practice that they
minorities and their relevance [ can work in accordance with their organisation’s ethical prin-
to their youth work practice. ciples.
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LEARNING OUTCOMES
THE LEARNER WILL

ASSESSMENT CRITERIA
THE LEARNER CAN

3. Understand the concept of
inclusion and the effects of ex-
clusion on individuals, groups
and society as a whole

3.1 Identify what inclusion and exclusion are, which people
might be affected by exclusion and the reasons for it, and what
effect it has on the individual and can act in accordance with
the ethical principles as laid down in relevant policies and
conventions e.g. UN coventions mentioned on page 38.

4. Understand the importance
of using appropriate language
and terminology in respect of
integration, inclusion, partici-
pation and democracy

4.1 Explain the importance of using appropriate language and
terminology in the youth work context. Give examples from
practice of how they promote the use of non-discriminatory
and inclusive language, and how they, challenge oppressive
language.

5. Be aware of and be able to
reflect on their own cultural
background and values and the
impact this has on their percep-
tion of others, especially young
people

5.1 Reflect on and discuss their own cultural background and
values and the impact this has on their perception of others.
5.2 Demonstrate through examples from practice that they use
this capacity and knowledge when talking to colleagues and
young people, displaying an interest in their cultural back-
grounds and values and thereby demonstrating respect and an
interest in their lives.

6. Be able to work with diver-
sity in multi-cultural groups of
young people in an inclusive
way

6.1 Demonstrate their understanding of the cultural back-
grounds of the young people they work with and specific
issues affecting them.

6.2 Explain the importance to multi-cultural work of working
in an inclusive way.

6.2 Give examples from practice of how they work with
multi-cultural groups of young people in ways which celebrate
diversity.

7. Understand barriers to inclu-
sion and develop and imple-
ment strategies to overcome
those barriers

7.1 Describe barriers to inclusion, particularly in respect of the
young people they work with.

7.2 Demonstrate through examples from practice how they
develop and implement strategies to overcome those barriers.

8. Develop their ability to use
a range of methods and ap-
proaches to reach out to and
engage young people at risk of
social exclusion

8.1 Demonstrate through examples from practice that they
can use a range of methods and approaches to reach out to
and engage young people at risk of social exclusion.

9. Be able to work with diverse
groups of young people to
explore their cultures and value
systems

9.1 Give examples of different value systems among the young
people they work with.

9.2 Give examples from practice of how they create a safe envi-
ronment for young people to explore their values and those of
others.

9.3 Give examples from practice of how they bring young
people from different backgrounds together through common
interests and activities.




INCLUSION

LEARNING OUTCOMES ASSESSMENT CRITERIA
THE LEARNER WILL THE LEARNER CAN

10. Understand the principle of | 10.1 Articulate their understanding of how the principle of
participation and how to ensure | participation informs their youth work practice.

positive participation of poten- | 10.2 Give examples from practice of how they have involved
tially excluded young people. | young people in planning and running activities which respect
their interests and take into account their backgrounds, social
status and aspirations.

RECOMMENDED CONTENT

* National and International legislation, conventions and policies relating to human rights and
the rights of the child

* The development of the concept of individuality in western society

* Inclusive language and terminology

* Challenging oppression in a constructive and educative way

* Exclusion and the different forms it can take within the family, school and peer-group

* The impact of exclusion on the individual, excluded groups and society as a whole

* The purpose of inclusive work with young people

* Cultural and social diversity as part of everyday life of young people

* Relevance of value systems and value-orientation of young people

* Concepts of participation in decision-making and creative processes within the community

+ Provisions of integration for young people from minority ethnic backgrounds

* Analyzing the needs of particular groups of young people

* Methods for reaching out to young people from a range of ethnic backgrounds

* Creating welcoming and inclusive environments

* Inclusive activities

SUGGESTED EXERCISES

Tool 1: MEET YOURSELF

Tool 2: CHALLENGES AND PROBLEMS IN YOUTH WORK
Tool 4: POSITIVE BRAINSTORM

Tool 5: ROTATING IDEA DEVELOPMENT
Tool 6: CROSS ROADS

Tool 7: TIME CIRCLE

Tool 9: PROJECT DESCRIPTION

Tool 10: THE SCULPTURE

Tool 11: FORUM THEATRE

Tool 12: POSITIVE EVALUATION

Tool 15: GROUP CONTACT

Tool 16: LISTENING AND LISTENING SKILLS
Tool 17: ACTIVE AND INACTIVE LISTENING
Tool 18: STORY TELLING

Tool 19: DREAM VISION

Tool 20: SKILLS FOR SUCCESS

Tool 21: LEGO TEAMBUILDING ACTIVITY

See appendix for resources.
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RECOMMENDED RESOURCES / LITERATURE

United Nations’ Conventions on Racial Discrimination, the Rights of the Child, the Rights of Per-
sons with Disabilities, Human Rights

United Nations’ Convention on the Rights of Persons with Disabilities, as adopted by the UN
General Assembly in 2006.

Ahmed, S. (2004) The Cultural Politics of Emotion. Edinburgh: Edinburgh University Press
Allport, G. (1954) The Nature of Prejudice. Reading, MA: Addison Wesley

Hills, J, Le Grand, ] and Piachaud, D (eds) (2002) Understanding Social Exclusion, Oxford: Ox-
ford University Press
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ON INTERCULTURAL WORK:
Louise Derman-Sparks, Carol Brunson Phillips : Teaching/Learning Anti-Racism: A Developmental
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Petra Wagner: Handbuch Kinderwelten: Vielfalt als Chance - Grundlagen einer vorurteilsbewussten
Bildung und Erziehung, Freiburg 2008

Roland Biths: Materialien zur interkulturellen Erziehung in Kindergarten und Primarstufe: Ziel-
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Berlin 2003

ON COMMUNICATION:
Friedemann Schulz von Thun: Miteinander reden, Bd. 1

Paul Watzlawick: Situation is Hopeless, But Not Serious: The Pursuit of Unhappiness, 1993

Kate Sapin: Essential Skills for Youth Work Practice, London 2009

ON INCLUSION:
Josef Scheipl, Peter Rossmann, und Arno Heimgartner: Partizipation und Inklusion in der Sozialen
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MODULE D - PARTICIPATION AND DEMOCRACY
DIANA PETTERSON SVENNEKE, SKARPNACKS FOLK HIGH SCHOOL, STOCKHOLM
INTRODUCTION

WHAT IS PARTICIPATION AND DEMOCRACY?

One of the responsibilities of the youth worker is to “encourage and enable young people to influ-
ence the environment in which they live”! This can be in relation to their own lives, their or-
ganisation, their neighbourhood or local community. To be part of a democratic process - which
enables young people not only to influence but to participate and take responsibility for planning,
and decision making - is an empowering experience. It gives young people the opportunity to
learn how to take control over their own lives and to become active, responsible members of so-
ciety. The informal learning that takes place through the process of participation and democracy
can enable young people to raise their aspirations, realise their ambitions and help to improve the
lives of other young people.

During the discussions the partners had in developing this module, it became clear that the mean-
ing of certain words we commonly use within the fields of participation and democracy do not
translate simply. It was also clear that within in our countries, words may take on a different value
and meaning depending on the political, social or professional context.

It is important therefore when running this module to ensure a shared understanding of key
words and concepts. Words such as consultation, influence, involvement, participation, demo-
cracy and inclusion are concepts that need to be discussed within the youth work context.

For example, for young people to influence decisions it has to go beyond merely allowing them

to give their opinions and making suggestions, to actually participating in democratic decision
making and having a role in realising the outcome. True participatory and democratic youth work
supports young people to develop the confidence and skills to have a voice, make decisions and
see them through.

It should be noted that the word ‘organisation’ used in this document is meant to include small
local groups; voluntary, community and faith groups and organisations of different sizes; and local
government structures (municipalities, local authorities, town halls).

AIMS OF THIS MODULE

This module aims to:

* Develop understanding of the importance of participation and democracy to the youth work
process

* Develop understanding of the importance of creating consistent, ongoing democratic struc-
tures appropriate to the young people being worked with;

* Develop the ability to create a participatory and democratic environment and facilitate demo-
cratic processes, including being able to use a range of youth work methods and being able to
access resources to facilitate the work.

1 Values of Youth Work, page 8



TARGET GROUP

PARTICIPATION AND DEMOCRACY

The target group for this module is experienced youth workers who are interested in developing
their understanding and practice in relation to social inclusion of ethnic minorities. They should
have completed the “Essentials of Youth Work” programme or other similar training that has
covered the values and principles of youth work, the role of the youth worker, young people and
society, group work, anti-oppressive practice and youth work in different settings.

LEARNING HOURS

The learning hours for this module can be determined by the delivering organisation. The depth
in which the content is covered can be determined by local needs and priorities and by the needs
of the learners themselves. However we recommend a minimum of twenty hours. Please see page
13 for explaination of learning hours.

LEVEL3/4

LEARNING OUTCOMES
THE LEARNER WILL

ASSESSMENT CRITERIA
THE LEARNER CAN

1. Understand the benefits to
the young person, the organisa-
tion and society as a whole of
young people being involved in
democratic processes

1.1 Give examples from practice of the benefit of participation
in democratic processes to young people.

1.2 Give examples from practice of benefits of young people’s
participation to the organisation itself.

1.3 Give examples from practice of the benefits of young
people’s participation for society.

2. Understand the language and
terminology of participation
and democracy and be familiar
with Hart’s “ladder of participa-
tion”

2.1 Use the language and terminology of participation and
democracy both theoretically and with examples from practice
within their organisation.

2.2 Describe the stages of Hart’s “ladder of participation” and
how they relate to young people’s participation in their organi-
sation.

3. Gain knowledge of the main
goals and principles for partici-
pation as they are expressed in
national and international poli-
cies and conventions

3.1 Outline the relevant EU policies on youth participation.
3.2 Outline the relevant sections of the UN Convention on
the “Rights of the Child”.

3.3 Outline relevant national policies affecting youth partici-
pation.

4. Understand the different
roles the Youth Worker can play
in developing young people’s
participation

4.1 Discuss the different roles a youth worker can take in de-
veloping young people’s participation and when it is appropri-
ate to adopt them.

4.2 Give examples from practice of different roles they have
taken to facilitate young people’s participation.
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LEARNING OUTCOMES
THE LEARNER WILL

ASSESSMENT CRITERIA
THE LEARNER CAN

5. Be aware of and be able to
reflect on their own attitude to
young people’s empowerment

5.1 Describe the differences between traditional and demo-
cratic leadership.

5.2 Discuss their own “hope and fears” about allowing young
people to make decisions and take responsibility.

5.3 Reflect on their own values and practice in relation to
shared decision making with young people.

6. Understand the democratic
structure of their own organisa-
tion

6.1 Outline the aims of youth work within their own organisa-
tion.

6.2 Describe their own organisation’s structure and decision
making processes.

6.3 Distinguish between the responsibilities of the organisa-
tion, youth workers and young people.

7. Understand how and at what
level young people can partici-

pate in decision making frame-
works

7.1 Identify where and how decisions are made regarding the
local youth work provision.

7.2 Give examples from practice of how they have worked
with young people to ensure they understand the limits of
what they can influence or change and the level of influence
they can have in a given situation.

7.3 Give examples of how young people can influence or par-
ticipate in decision making in different organisations and at
different levels.

8. Understand the need for
simple and sustainable decision
making processes

8.1 Explain the strengths and weaknesses in traditional models
of organisation and decision making.

8.2 Describe decision making processes which facilitate sus-
tained participation rather than occasional influence.

9. Understand what types of
democratic structure are appro-
priate for young people.

9.1 Describe different types of democratic structures and ana-
lyse how ‘young people friendly’ they are.

10. Gain knowledge of different
methods for facilitating partici-
pation in decision-making

10.1 Identify a range of methods and approaches which build
young people’s skills and confidence.

10.2 Reflect on which facilitation methods best meet young
people’s need to understand how to participate, find simple
ways to present ideas, get involved and become active in real-
ising their ideas.

10.3 Give examples from practice of how they have enabled
young people to participate in decision making.
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LEARNING OUTCOMES ASSESSMENT CRITERIA
THE LEARNER WILL THE LEARNER CAN

11. Understand the impact of | 11.1 Demonstrate how their understanding of the principle of
exclusion on individual young | participation informs their practice with excluded groups.
people and how it affects their [ 11.2 Discuss the impact of exclusion on individual young
desire and ability to participate | people they work with.

11.2 Give examples from practice of how they have encour-
aged and supported individual young people to increase their

participation.
12. Be able to initiate and 12.1 Identify the issues they need to take account of when
involve young people in demo- | initiating projects.
cratic processes involve 12.2 Identify what encouragement, support, knowledge and

information young people need to feel ready for involvement
in democratic processes.

13. Understand how to facilitate | 13.1 Give examples from practice of how they facilitate and

and support young people’s support young people’s participation in democratic processes.
participation in democratic

processes

14. Be able to use a range of 14.1 Give examples of using different methods of communica-
methods and approaches to tion to keeping young people informed (e.g word of mouth,
keep young people informed displays, electronic media).

and involved 14.2 Give examples of what kind of information young people

need to keep them involved in the democratic process.

14.3 Give examples of different methods and approaches to
sustain young people’s interest in and commitment to partici-
pation.

RECOMMENDED CONTENT

 The benefits of participation and democracy to young people and society

* The links between empowerment, participation and health

* Definitions of language and terminology such as influence, participation and democracy

* The different models of participation, democracy and decision making e.g social and political
democracy

» Different levels and functions of participation (Hart’s “ladder of participation”)

* The goals and principles for participation as they are expressed in national and national and
international policies and conventions on the rights of the child

 Different models of organisation and decision making structures which facilitate participa-
tion.

 The different roles youth workers can take to facilitate participation

 Different methods of facilitating participation and active involvement

* A range of approaches to running meetings which facilitate young people’s decision making

* Barriers and enablers to young people’s participation

* Frameworks for young people’s participation and involvement in their own organisation/com-
munity.

 The responsibility of organisations and communities to create sustainable frame-
works for participation

* How to create a democratic climate /environment for participation

» Democratic leadership in youth work
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SUGGESTED EXERCISES

Besides the exercises below I suggest to use different kinds of “warm ups” and ” ice- breakers”
from the Yo-Pro Handbook (see Appendix).

Tool 3: THE DREAM-TRAVEL

Tool 4: POSITIVE BRAINSTORM

Tool 5: ROTATING IDEA DEVELOPMENT INCLUDING
Tool 6: CROSS ROADS

Tool 7: TIME CIRCLE

Tool 8: OPEN SPACE

Tool 9: PROJECT DESCRIPTION

Tool 10: THE SCULPTURE

Tool 12: POSITIVE EVALUATION

Tool 13: THE COW

Tool 14: GROUP PORTRAIT

Tool 15: GROUP CONTACT

Tool 16: LISTENING AND LISTENING SKILLS
Tool 17: ACTIVE AND INACTIVE LISTENING
Tool 18: STORY TELLING

Tool 19: DREAM VISION

Tool 20: SKILLS FOR SUCCESS

Tool 21: LEGO TEAMBUILDING ACTIVITY

RECOMMENDED WEB PAGES

www.freechild.org A homepage for youth participation.

www.freechild.org/ladder.htm for Hart’s Ladder of Participation.
http://www.freechild.org/YouthVoice/index.htm for a Youth Voice tool-box.
http://www2.ungdomsstyrelsen.se/butiksadmin/showDoc/4028e58a001ca0d101001d84004e00c7/
Shortcuts_to_gender_equality.pd for Domination techniques: “Shortcut to gender equality” Swed-

ish board on Youth Affairs.

http://lithgow-schmidt.dk/sherry-arnstein/ladder-of-citizen-participation.html for Arnstein’s
Ladder of Participation.

http://www.harryshier.110mb.com/

http://www.infed.org
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http://www.participationworks.org.uk/

http://www.salto-youth.net/

RECOMMENDED RESOURCES / LITERATURE

Antonovsky, A. (1987) Unraveling the Mystery of Health - How People Manage Stress and Stay Well.
San Francisco: Jossey-Bass

Dahl, R. A. (1989) Democracy and Its Critics. Yale University Press

Grieg, A. and Taylor, J. (1999) Doing Research with Children. London: Sage

Harrison, R. et al (eds) (2007) Leading Work with Young People. London, Sage

Hanstrom, M. and Pettersson-Svenneke, D (2008) Youth Work with Open Access

Havstrom M. och Pettersson-Svenneke D. ( 2007) “Fritidledares tysta kunskap”, Fritidsforums
torlag

Hart, R. (1997) Children’s Participation: The Theory And Practice Of Involving Young Citizens In
Community Development And Environmental Care. UNICEF

Pettersson Diana (1987) “Gdrdsdemokrati — en utvirdering”, Fritid Stockholm

Pettersson-Svenneke Diana (2010) Democracy and Participation

Robertson, S. (2005) Youth clubs: association, participation, friendship and fun! Lyme Regis: Russel
House

Sapin, K. (2009) Essential Skills for Youth Work Practice. London: Sage
Shier, H. (2009) ‘Children as Public actors’ Children & Society, 24, 1 24 - 37

Smith, M. (1982) Creators not Consumers: Rediscovering Social Education. Leicester: National As-
sociation of Youth Clubs.

Thomas, N. (2001) Children, Family and the State: Decision-Making and Child Participation. New
York: St. Martin’s Press

Watzlawick, P. (1983) Situation is Hopeless, but Not Serious: The Pursuit of Unhappiness. New York:
Norton
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APPENDIX

TOOL 1: MEET YOURSELF
INTRODUCTION

What is it like to meet me? What competencies do I have? It is important that as youth leaders we
ask ourselves these questions continuously. Our performance and engagement is part of the rea-
son why the young people visit our clubs and youth organisations, or why they do not come.

This exercise encourages the participants to reflect on how the are perceived by young people
and why; and furthermore what their competencies are based on.

PRACTICALITIES

NUMBERS Up to 15 people
DURATION 45-50 min.
PHYSICAL A room large enough to accommodate small working groups, with

ENVIRONMENT chairs and tables that can be moved around during the session.

MATERIALS 1. How is it to meet me?

* A4 paper and pens
2. Competence CV
CV Worksheet
CV Form

MANUAL
PART 1-HOW IS IT TO MEET ME?

Give the Participants 10 minutes to write a list of 5 things young people might think about
them after being with them for a few hours.

Afterwards they quickly share their lists in groups of 4.

The reason for sharing it with the group is for the participants to reflect on their results by
presenting them to somebody and by answering any questions the group might have.

The group work must last ten minutes, so make sure, that the participants use no more than
2 and a half minutes each.

PART 2 - COMPETENCE CV

Hand out CV worksheet to the participants. Give them 15 minutes to read the introduction
and fill in the “experiences” and “competencies”

Afterwards they share the results in groups of 4.

Every member of the group chooses to present one experience which they feel has led to the
development of one competency which is present in their personality.

The reason for sharing it with the group is to ensure that the participants have understood
the link between experience and competencies. It allows the participants to reflect on their
results by presenting them to somebody and by answering any questions the group might
have.

The group work must last ten minutes, so make sure, that the participants use no more than
2 and a half minutes each.

Adjustment for target group: Make sure that nobody feels uncomfortable about present-
ing the results of their work in groups. This can be done by allowing people to volunteer to

present to the groups or to take away the group work.
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CV WORKSHEET

This is an introduction to the exercise where you are going to make your own CV of competen-
cies.

Competencies

Your competencies are often the result of important things which have happened in your life.
Some of them are things you have chosen to do or be part of your self.

Some of the things have just happened to you.

Competencies are not formal knowledge, but personal experience and professional skills, which
make you able to take actions and solve problems requiring knowledge or intuition.
Competences are not the concrete skills, working tools or working methods which you use.

It is the experiences that have formed your personality and the experiences of young people
when they meet you, no matter what skills or methods you use.

Make your own CV of competencies.
When you make your own CV of competencies, you must look at the most important events

and achievements in your life and try to describe which competencies they have given you.

Here comes an example from a fictive person, that we call X:

EXPERIENCE COMPETENCE

Grew up in a family Enjoys to discussion.
that always discussed politics.

Had parents who encouraged people Honest
to tell the truth.
Went to a bad school. Outspoken and rebellious
Worked as volunteer for three years Creative
in an innovative cultural organization. Socially competent
Good at planning

and making structure

Has two children. Empathy towards children
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CV FORM
Try to fill in the form and make your own CV of competencies.

Experience

Competence
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TOOL 2: CHALLENGES AND PROBLEMS IN YOUTH WORK
INTRODUCTION

What do you do when the young people fight?

What do you do when they turn up drunk or on drugs in the club or youth organisation?
What do you do when they bully people?

What do you do when you find out that they have severe problems at home?

What do you do if you find out that they have carried out criminal acts?

Youth work is filled with challenges and problems, no matter where in Europe you work with
young people. In this exercise, we look at the problems and challenges, that the participants face
in their home organisations and we make role play about it to share experience about how to
deal with and solve the problems.

Challenges and problems in youth work consists of two exercises:

» The first exercise is called “Hats” and is a warm up exercise. The purpose of this exercise is
to make the participants familiar with role play.

» The second exercise is called “Challenges and problems”. The purpose is to let the partici-
pants describe the challenges and problems they face in their work with young people and
try to find solutions through role play.

PRACTICALITIES

NUMBERS Up to 15 people
DURATION 1. Hats
25-30 min.
2. Challenges and problems
90 min.
PHYSICAL A room large enough to accommodate small

ENVIRONMENT working groups, with chairs and tables that
can be moved around during the session.

MATERIALS 1. Hats
Edward De Bono’s Thinking Hats - Worksheet
Cardboard or paper to make paper hats in different colours.

MANUAL

HATS
1) Divide the participants into groups. The groups must be 6-8 people for the role play activity.

If there are 15 participants, you should divide the participants up into a group of 7 and a group
of 8.

2) Hand out appendix 3 and instruct the participants to create the six hats in the right colours.
If it is necessary to make groups of 7 or 8, make two copies of one or two of the hats.
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3) Ask the participants in each group choose a hat to put on. Give each group a challenge from
appendix 4.You must take a member of the group outside the room and explain the scenario.
This person must go back to the group and present the situation and then the group must dis-
cuss what to do, but also follow the roles which belongs to each hat.If there are two groups, give
them two different challenges from appendix 4 and allow them to role play at the same time in
the two different groups.

4) Let the groups do the role play for 10 - 15 minutes and ask them to change roles by changing
hats 3- 4 times during the play.

5) When the role play has ended let the groups ask each other how they feel it went.

* How did they handle the problem?

» Did they have solutions to the problem?

* How was it to play the roles?
If there is only one group let them discuss the same questions.It is not particularly important
that the groups find solutions to the problems. The most important thing is that they enjoy the
exercise and warm up for the more serious role play that is to follow.

The whole exercise is supposed to last no longer than 25 - 30 minutes including giving instruc-
tions and making the hats.

CHALLENGES/PROBLEM AREAS

1) Divide the participants into groups of 4 people. (some groups may have 5 members if neces-
sary)

2) Ask the group to spend 5 - 10 minutes talking about the problems and challenges they face
within their home organisations. Ask them to think about when they have been in situations
with the young people where they found it difficult to be a youth worker. What was the prob-
lem and what did they do about it?

3) Go to the whiteboard or flipchart and ask the groups to describe the different problems and
challenges they have faced. Write the suggestions down on the whiteboard/flipchart under
headlines like:

a) The young people turn up drunk to parties in the club

b) The young people use inappropriate language when talking to the youth workers.

¢) Some young people are abused by their parents

4) When you have listed all the headlines of challenges and problems from all the groups, you
make the participants vote on which of the challenges or problems they feel are the most im-
portant to discuss through role play.
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Give each group members two votes each and ask them to place their votes one by one, on the
two different topics they feel they should concentrate on during the role play.

Now we have a prioritized list of the problems and challenges the whole group believes should
be focused on during the role play.The listing and voting should take 10 - 15 minutes.

5) Give the groups 15 minutes to find out what topic they want to focus on and to prepare a
role play. They do not have to take the topic that gets the most votes. The voting is intended to
allow the group to see what most concerns the participants on the course.

Ask the groups to prepare a 3 minutes role play about the topic they have chosen. They must
make a small script that describes the challenge or problem and the people involved in the situ-
ation where the challenge or problem is presented and dealt with.

Example:

It can be a situation where a young person turns up very drunk to a party in the local youth
club.

The group must make a script where they show how they want to deal with the situation:
What do the youth worker(s) say and do?

How does the young person react?

Who do the youth workers contact?

What is the result?

What happened the day after?
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EDWARD DE BONO’S THINKING HATS - WORKSHEET

White Hat
Information Facts

Yellow Hat
Good Points

Black Hat
Negative Points

Green Hat
Creativity

Red Hat
Emotions

Blue Hat
Planning
Reflection

PEERED

Participants should change hats when a signal is given




TOOLS

TOOL 3: THE DREAM-TRAVEL
INTRODUCTION

The Dream-Travel is a meditative tool that inspires creativity and helps individuals in a group
focus on a certain challenge, task or situation.

The Dream-Travel is an exercise, where the participants lay on the floor with their eyes closed
and listen to an instructor. The instructor takes the group on a small journey to nice places and
nice landscapes. During the trip, the participants are asked to think about issues related to the
tasks that will take place after the Dream Travel.

Dream-Travel is to be used at the beginning of a work programme. It can be used before a
brainstorm or another session, where people have to be creative. It gives the instructor the op-

portunity to help the group focus on a future task.

The Dream Travel consists of a framework, which is always the same. The content of the story
should be adjusted each time to create the right focus.

Unless the sole purpose of The Dream Travel is relaxation, it is important to have an energetic
activity to help the group ‘wake up’ again before work continues!

PRACTICALITIES

NUMBERS Approx. 1 - 100 people

DURATION 20 - 40 min.

PHYSICAL The Dream-Travel must take place in a spacious, open room that all
FRAMES members of the group can fit into comfortably.

If it is not possible to get the group to lie down on the floor, you could
give everyone a chair to sit on. The floor should not be cold.

MATERIALS CD player and some soft music.
The music should be long enough to last the whole session.

THE MANUAL
To start with, you ask the group to lie down on the floor. Make sure, the floor is not to cold or
dirty.
You can choose to play some very soft music for the session, but not to loud.

Then you tell them to close their eyes, take three deep breaths and listen to you.

THE FRAMEWORK

With a smooth and slow voice, you tell them to feel the contact between their right foot and
the floor.

Then you tell them to feel the contact between their left foot and the floor.
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Then the right lower part of the leg and the floor and so on you continue with:the left lower leg,
the right upper led, the left upper leg, the right buttock, the left buttock, the lower part of the
back, the upper part of the back, the right shoulder, the left shoulder and the head.

When you have made them feel the contact between all their body parts and the floor, they are
very relaxed.

Now you tell them, that it is a nice warm summer day with sunshine from a clear-blue sky.

You tell them, that they are in an area with mountains and that they have a high mountain in
front of them. Remember to keep talking nice and slow.

You tell them, that they have decided to climb the mountain because they want to sit on the top
and think about I certain thing.

You tell them, that they walk on a footpath, that takes them through big woods leading up on
the lower part of the mountain,. After a while the wood stops and they continue up the moun-
tain on the footpath turning and bending between rocks and stones.

Then you tell them, that they reach the top and up here, they sit down on a big stone.

You tell them to look down into the valley below them and to notice the woods on the opposite
mountain-site, the rocks on the top of the opposite mountain.

Tell them to look down at the blue river that runs deep down in the valley between the moun-
tains.

THE CONTENT/STORY
Now you must have a plan for what to say, which relates to the challenge, which will meet the
group or the individuals after the Dream-travel.

In this example we do the Dream travel before a big idea development, where the youth in the
group have to be creative.

So here you tell them, that you have come up here to think about creativity. You tell them, that
most people think, that they are not creative. Most people think that inventers and creative
people are strange professors standing in basement-labs and getting fantastic ideas. But it is not
so. All of us are able to have good ideas. We have to improvise and have good ideas everyday
just to survive.

You tell them to think about a good idea, they have had once in their life. Give them a little
time to think about it.

You tell them, that they are creative persons and that they must get ready to use their creativity.
Then you prepare them for the idea development by telling a bit about the theme of the idea
development that is coming up after The Dream-travel.

If they are going to develop ideas for a festival, then tell them to think about how a festival
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could be good. Ask them, what they would like to see and listen to on a festival. Ask them to
imagine what would surprise them positively, if it occurred on a festival.

Ask them the questions you have prepared and when you have finished, you return to the
framework of the tool.

BACKTO THE FRAMEWORK
Now you ask them to rise up from the stone and start the walk down the mountain. You lead
them down the same path, from which they came up.

When they reach the bottom, you tell them to come back to the room and slowly open their
eyes. Give them time to “wake up” again. And if anybody has really fallen asleep, then make
sure, they are woken up with care.

WAKE UP EXERCISES
After having been on a Dream-travel, the young people in the group are probably quite calm if
not directly sleepy.

Therefore it is a good idea to wake them up a bit and make the blood run a bit faster through
their bodies and brains before starting any process like an idea development.

Tell the group to get back on their feet and do some physical exercises to warm them up. It can
be running in a big circle and doing different jumps or doing a little aerobic or something else
that you have prepared to give them 10 — 15 minutes warm up exercises.

Then you follow up with a few “break the ice” exercises.

Instruct the youth to walk around between each other looking very dissatisfied and tired. They
must look at each other and every time they meet some ones eyes, they shall give them an angry

stare.

After a while you tell them walk around and look happy and give a smile, when they meet some
ones eyes.

Then you tell them to smile and wink, when they meet some ones eyes.
After that, shake hands and introduce themselves to each other.
And at last you tell them to slap one and others hands like “Give me Five”, when they meet.

Now the group is awake and the ice is broken a bit. From here you can go directly to work or
you can do a number of exercises more with the group.

ADJUSTMENT FORTARGET GROUP
Some young people do not like to lie down on the floor. It is possible to let them sit on chairs
and adjust The Dream-Travel accordingly.
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TOOL 4: POSITIVE BRAINSTORM
INTRODUCTION

The Positive Brainstorm is a model for brainstorming and idea development with groups of
between 4 and 12 people. The model ensures that everybody in a group has the opportunity
to suggest ideas and gets the chance to develop those ideas.

Compared to Rotating Idea Development , which you will find further back in the Appendix,
the Positive Brainstorm is carried out with smaller youth groups and the model goes deeper in
developing the single ideas.

PRACTICALITIES

NUMBERS 4 - 12 people

DURATION 40 minutes - 3 hours

PHYSICAL Positive Brainstorm must take place in a room where it is possible for
FRAMES everybody to face a very big whiteboard or several flipcharts.
MATERIALS Positive Brainstorm requires a lot of space for writing with markers. It

can be one or more big white boards or ten or more big pieces of paper
from a flipchart taped on the walls. It can also be large chalk boards and
chalk..

THE MANUAL

This manual, will describe both how Positive Brainstorm works in theory and will show how it
works with a concrete example.

When you do the Positive Brainstorm, you must decide on a frame or a theme, the ideas will be
developed in. It can be ideas for the contents of a campaign against racism, a youth festival or
new activities in the club.

The Brainstorm Manager

The person in charge of running the Positive Brainstorm is called the Brainstorm Manager. The
first time a youth organisation runs the Positive Brainstorm it should be an adult who is the
Brainstorm Manager.

When the group has seen how the model runs for them as participants, they can run it them-
selves.

The Brainstorm Manager introduces the session by giving the group some background infor-
mation: What is the purpose of the brainstorm, what is the overall theme of the brainstorm,
how will the results of the brainstorm be carried out and so on.
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Warm up:

It is a good idea to give the group 10 minutes to think about what ideas they might have against
bullying or to let them talk with each other about it first.

It is also possible the young people who took part in the Dream Travel exercise could inspire
the rest of the group by using the ideas from the Dream Travel to introduce the brainstorm.
After the warm up, the Brainstorm Manager explains how the Positive Brainstorm works:

The Positive Brainstorm model

They explain that there is one rule in the Positive Brainstorm which is, that you are not allowed
to say “No” or “Not” while brainstorming. No idea is too big or stupid, no idea is too expensive.
In the creative process, everything is allowed and ideas that are unrealistic might provide inspi-
ration for more realistic or achievable ideas

1) The participants are asked one by one if they have any ideas for the campaign against bully-
ing.

The Brainstorm manager can choose to inspire the participants by saying, that they need ideas
for talking specific bullying incidents, rules against bullying, ways to help people who get bul-
lied, ways to contact the people who bully and help them stop and so on.

If a member of the group has an idea it is written on the board or paper as a headline and space
is left underneath for more ideas relating to it to be written in the future.

If a member of the group does not have any ideas they wish to share they can say ‘pass’ and the
next person is asked for their ideas.

2) When everyone has been asked for their ideas once, there should be a number of ideas
written on the board or paper. You should then go round the group again to give everyone the
opportunity to put forwards any more ideas.

As before people can ‘pass’ it they have nothing they wish to share.

Now every member of the group has had two opportunities to express their ideas. There are a
number of headlines written on the board or paper. Before moving on the group should put
headings together which overlap.

The headlines are now regarded as themes that can be developed using people’s ideas and sug-
gestions.

3) The whole group develops the single themes from the first two rounds, headline by headline.
They start with the first headline and go round the group again, asking people if they have any
ideas for developing the theme. As before they can say ‘pass. The Brainstorm manager writes all
the new ideas and suggestions relating to the first theme either under the headline or around it
in a mind map.

When there are no more ideas for the first theme, they move onto the next theme.
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When all of the themes from the first round have been developed, the Positive Idea Develop-
ment is finished. It is now time to decide which ideas will realised by the young people, sup-
ported by the adults.

4) The participants are given 10 minutes to think about what theme they want to work with in
the future. They must pick the theme that contains the activities that they want to help realise.

5) The pupils write their name under the theme that they want to work with. This is a clear way
of finding out which theme each person wants to work with.

Then we make a project group for each theme that was elected by the young people and they
start to develop different parts of the campaign.

In the Module of Yo-Pro called Project and youth, you will find methods for realizing projects
and activities.

In the manual for Rotating Idea Development in this module, you find a method called Cross
Road. This is good to use when young people are deciding which concrete ideas they want to
develop within the themes they have chosen to work with.

Example of Positive Brainstorm with youth

In this example we use development of ideas for a campaign against bullying in school. The
teacher in X-school wants some of the pupils in her school to develop and run a campaign
against bullying in the school.

She thinks that it is important to hear the pupils own ideas for initiatives against bullying and
she wants to involve them in running the campaign, supported by two teachers. 8 pupils from
four different classes have expressed an interest in the project. They are all between 13 and 15
years old. They have been brought together to develop ideas for the content of the campaign.
They are sitting in a classroom facing 2 large chalk boards

The Brainstorm manager
One of the teachers is aware of a brainstorming exercise called The Positive
Brainstorm. The teacher who runs the brainstorm exercise is called the Brainstorm Manager.

She introduces the session by providing the group with some background information: The
school has problems with bullying and therefore they want to involve the pupils in the work
against bullying.

They have met today to develop ideas for a campaign against bullying and the pupils will be al-
lowed to spend 30 hours of their school time afterwards to help develop the ideas.

Warm up:

The Brainstorm manager starts by carrying out a Dream travel, where she inspires the pupils by
letting them imagine situations of bullying, and thinking about what could be done to stop it.
When the pupils “wake up” from the Dream Travel, she does a ten minutes physical warm up
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with simple exercises, to increase energy levels. Then she asks them to sit or stand facing the
chalk boards.

She explains, that there is one rule in the Positive Brainstorm which is that they are not allowed
to say “No” or “Not” while brainstorming. No idea is too big or stupid, no idea is too expensive.
During the creative process, everything is allowed and unrealistic ideas can be used to inspire
other ideas that may be more achievable.

1) The Positive Brainstorm begins and she asks the first pupil for their ideas relating to the anti
bullying campaign. The first person says pass and so does the next, but the third one suggests
making a list of the top ten bullies in school. The Brainstorm Manager writes “the top ten bul-
lies list” as the first headline.

Then she asks the next person and he says pass, but the next one suggests a bully patrol that you
can call on your mobile phone if somebody is bullying you.

The Brainstorm Manager writes bully patrol and asks the next person.

She keeps moving around the group and two of the last three pupils have ideas, which she
writes on the chalk boards.

2) Now all the participants have been asked and she starts the second round, where they get
another chance to suggest ideas.

This time, the first person feels inspired and puts forward an idea and so does a few of the oth-
ers who said pass, the first time. By the end of the round there are 9 headlines on the board

3) The Brainstorm Manager goes back to the first idea about a top ten list of bullies and goes
round the group again. This time she asks if anyone has an idea to develop that theme.

The first two people say pass but the third suggests giving a prize to the worst bully in school
each month

The Brainstorm Manager writes that under the headline of the theme.

The next pupil suggests that everyone in school votes each month to find the worst bully.
That is also written down.

Before the round has finished, more than ten suggestions have been made for the theme. After
this round everybody is free to suggest ideas by raising their hand when they wish to speak
rather than waiting for their turn as the teacher moves around the group

This process continues for five minutes and the idea development of the “Bully top 10” theme is
over.

The Brainstorm manager goes on to the next theme and continues like this until all themes have
been covered.

The result is 9 themes with headlines and a lot of ideas and suggestions.
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4) The pupils now get 10 minutes to decide which theme they want to work with.
5) The pupils write their name under the theme they want to work with.

The result is that three themes are chosen and three project-groups are formed.

The project groups first task is to decide which ideas from their theme they want to work with.
The Brainstorm manager introduces them to The Cross Road. This is an exercise for prioritiz-

ing ideas. It can be found in the description of the Rotating Idea Development in this module.

By using this method, the pupils decide exactly which activities they want to carry out to com-
bat bullying in their school in the future.

To help the participants to organize their project groups and write down a description of the
activities, the Brainstorm Manager introduces them to the form called “Project description”

TOOL 5: ROTATING IDEA DEVELOPMENT

INTRODUCTION

Rotating Idea Development is designed to develop and prioritize ideas with groups of between
12 and several hundred people. The model ensures that everyone in a group has the opportu-
nity to contribute to the ideas process.

It can be ideas for a cultural project, for the contents of a new youth centre, for a youth festival,
a party, for a new course or any other situation where good ideas are needed to develop projects
or organizations.

The outcome of RID will develop a large ideas catalogue with the young peoples ideas relating
to the chosen themes. The ideas will be prioritized by the young people themselves and put into
categories.

PRACTICALITIES

NUMBERS From 12 - 1000
DURATION 3 - 6 hours
PHYSICAL A room large enough to accommodate

ENVIRONMENT tables for the groups to work at..

THE MANUAL

In this example we work with a youth group with around 30 young people.

When you want to use RID, you must begin by defining the frame of the idea development. It
can for example be a youth-festival. Then you must break up the festival project into smaller
themes.

The themes for a youth-festival could be ideas for contents like music, happenings, design, and
entertainment. You can also add themes like promotion and financing (in this example it will
be six themes).
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THE THEME MANAGERS

When you have defined the themes, you must find a theme-manager for each
theme. The theme-managers must be young people and not the youth worker(s)
who help making the RID.

When you select the theme managers, you can do it just before the RID starts by
asking the youth group what themes, they want and who want to manage them.

But it is often a good idea to prepare the themes and select the theme-managers
together with a smaller group of young people one or two days before the RID. In
that way it is possible to prepare the theme-managers very well before “the big day”
where the big youth group is invited.

It is also a good idea to try to find young theme-managers, who might want to help
realizing the ideas, after the RID. If one young person is good at making parties or
concerts, it would be a good idea to match that youth with a relevant theme.

It can proof to be an advance in the long run if the theme-managers want to take
responsibility in realizing the ideas and if they are young people, who have high
status among their friends. It will attract other youth to help realizing the activities
and also attract youth to come and see the results (for example the concert).

The theme manager must be good at writing down good ideas pretty fast, because
she is going to receive ideas for her theme from all the other young people. The
theme manager must have several pieces of paper ready and on the first peace of
paper she must write the theme as the headline.

If you make the RID together with hundreds of young people, you must divide
them up into groups with no more than seven or eight persons. That will make
around 27 groups if you have 200 persons. In that case you need a very large room
to be able to place 28 tables with room for 7-8 persons each in a big circle.

You also need 27 themes, but here you could make 9 themes and multiply it with
three, which means, that each theme has three theme-managers. You must make
sure, that no group is visited twice by a theme-manager with the same theme.

Back to our example with six themes:
When you have selected one idea-manager for each theme, in this case, six theme-
managers, you divide the rest of the youth-group up into six smaller groups.

If you start out with 30 young people and take out six idea-managers, you have 24
youth left and that will make 4 young people in each of the six groups.

It is often a good idea to make sure that the young people in the groups do not
know each other to well.
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The groups must sit by six tables that stand in a circle.
Now the theme-managers take place in one group each.

They have one minute to say their name and describe their theme. and one rule which says,
that it is not allowed to say no or not. We do not want to criticize the ideas in the middle of the
creative process.

Then the group have 4 minutes to make a brainstorm with good ideas for the theme.

For example:
- Hello, my name is Peter, my theme is music for the festival. Which bands and DJs would you
like to visit the festival?

The theme-manager starts out asking the person on the right site if he or she has ideas for the
theme. The person brings on the first idea or says pass, if he or she does not have any ideas for
the moment being.

Then the theme-manager asks the next person and keeps on that way until everybody in the
group has been asked personally to contribute with ideas. After the first round, the brainstorm
is free and everybody are welcome to put up the finger and suggest an idea.

At the same time Anna, who is also theme-manager asks her group for good ideas for the hap-
penings and surprises for the festival.

And theme manager Tom asks his group for ideas to the design of the festival, which means
ideas for the form and the look of the festival.

When all six theme-managers at the same time have had all in all five minutes to present their
themes and note ideas from the groups, the time manager whistles and all the theme-managers
get up and rotate by the clock to the next group.

Here they sit down and start again by saying their name, present their theme and note the ideas
from the group.

The time manager is the person responsible for the stop watch, that controls the time.

There is no rule saying, that it has to be 1 plus 4 minutes. You can also make it one plus 6 or 8
minutes. If the themes are very big, give them more time.

When the idea managers visit new groups they are welcome to inspire the new groups with
good ideas from the former groups or to resume, which ideas, they already got on paper, so the
new groups do not just repeat, what has already been said in the former groups.

If the theme manager meets a group, that has no ideas, the theme manager is responsible to
inspire the group to get ideas. Therefore it is important, that the theme manager has prepared
himself by writing down a number of questions to his theme.
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For example if we take the music-theme: the questions could be:

- Ideas for local bands/D]Js?

- Ideas for national bands/DJs?

- Ideas for international bands/D]Js?

- Ideas for bands/DJs representing hip hop, rock, disco, soul, techno and so on.

- Ideas for battles and contests between musician?

- Ideas for co-operation between musicians and other artists, like rappers and skaters or DJs
and dancers?

TIME OUT

After three rotations, the time-manager makes a short time out for about a minute, where the
theme-managers have a chance to look through their notes. This is a chance for the theme-
managers to find out if there are good ideas from former groups, that they want to focus on in
the next groups or if they want to change to new subjects concerning their themes.

When the time-manager has whistled five times, the theme-managers have visited all six
groups. It means, that all the young people have had chance to give ideas to all the six themes in
only 30 minutes + a few minutes for time-out.

THE IDEAS

When RID is finished, all the theme-managers have a few pages full of ideas for their themes.
Now it is important to work fast. If you want youth to take part in realizing ideas, things have to
be quick. They loose interest, if they have to wait several week for some youth-workers to find
out which ideas are realistic to realize.

Young people must take part in choosing, which ideas from RID, they want to realize.
You can do it by forming small project-groups, that selects, which ideas from the single themes,
they want to realize.

ROTATING IDEA PRIORITIZING

The Rotating Idea Prioritizing is a model, which gives young people the opportunity to vote on
the ideas on the tablecloth they think are the best.

The groups once again rotate from table to table, but this time they vote on the ideas they like
best.

Prepare the tables

After the break, the groups are asked to sit down by the Idea Cafés, where they started the
previous session.

They are joined by the theme-manager of the cafés.

Here they make their Idea Café ready for the Rotating Idea Prioritizing. This means they must
ensure that it is possible to vote for all the ideas in the café by marking them with the perma-
nent marker.

Duplicated statements and ideas must be taken out and any statement that it is not possible to
vote for must be removed.
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Introduction from the process-manager

When all Idea Cafés are ready for voting, the process-manager explains the rule of the Rotating
Idea Prioritizing.

They explain that all the members of the groups have 2 votes in every Idea Café. They must vote
by placing a mark next to the 2 ideas in each café they want to vote for.

When all groups have finished voting in their Idea Café, The process manager blows the whistle
and all the groups, with the exception of the theme-managers, move to the next café on their
right.

When all groups have visited all cafés, the voting is over.

Then the process-manager says GO, and the Rotating Idea Prioritizing has started.

Theme-managers take over

The theme-manager shortly briefs the group about the ideas on the tablecloth and then gives
the marker to the first group member to vote.

This process happens at the same time in all the groups.
When everybody in the group has voted, the theme-manager signals to the process- manager
that the group is ready to rotate.

When all six groups have visited all six Idea-Cafés, the Rotating Idea Prioritizing is over.

It normally takes about 2-4 minutes for each rotation with groups of 4 people.
This means that in less than 25 minutes all 30 people in the six groups have been given the
chance to vote.

Presentation of the results

When the Rotating Idea Prioritizing is over the groups go to the Idea Café where they started.
Here they help the theme manager to count the votes and find out which ideas got most votes.
After that the process manager asks the groups to present their results.

The theme manager can do this or let another member of the group to do it.

The person must stand up and tell everybody what the theme of their Idea Café is and then an-
nounce the 3-4 ideas that got most votes. After each presentation the process manager should
start the applause for the person who gave the results.

Now we have all the young people’s ideas written on the tablecloth and we know which ideas
are the most popular.

Depending on the situation, the group and youth leaders can now pick out the ideas they want
to work on.
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If you want to go a step further when prioritizing the ideas with the group, you can use the ex-
ercise called Cross Road before you decide which ideas you want to work on.

Names and Phone numbers

At the end, the theme-managers put up their big flip-over lists with the ideas and numbers of
votes on the wall. On the way out it is then possible for the youth from the big group to write
their name, phone-number and e-mail address on the themes, they might want to help realizing
ideas from.

PROJECT DESCRIPTION
Few days later, the groups behind each theme must be brought together, so the organizing and
realizing of the activities can begin (see further back in the Appendix).

TOOL 6: THE CROSS ROAD

MANUAL

The Cross Road is an exercise which makes it possible for the young people to say which of the
ideas they like. At the same time they can decide which ones they believe it would be realistic to
try and realise.

Introduction from the process-manager

The process-manager asks the groups to go back to the Idea Cafés where they started the Rotat-
ing Idea Prioritizing.

Here they must write all the ideas onto memory-notes (also called post it-notes) together with
the number of votes the ideas got.

After that they must place the ideas on a big cross (See appendix 3), which will show if the ideas
are desirable and likely to be realised. The Cross Road must be drawn on a large sheet of paper,
for instance A1 or any size that has room for all the notes from the different groups.

The theme-manager takes over

The theme-manager hands out the memory-notes to the members of the group and everybody
helps to write the ideas and the number of votes they got onto one memory-note each.

Then the theme-manager collects all the memory-notes and put them in a heap on the table
with the text facing downwards. They must be well mixed. Everyone around the table picks up
the same amount of notes from the table.

One member of the group now reads the idea on their first note and the group decides where to
put it on the Cross road-illustration (follows).

- If the group members like the idea and believe it is likely to be realised, they place it in the up-
per right corner.

- If the group members feel the idea is likely to be realised but less desirable, they place it in the
lower right corner.

- If the group members feel the idea is less desirable and less likely to be realised, they place it
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the lower left corner.
- If the group members feel the idea less likely to be realised but desirable, they place it in the
upper left corner.

When all the notes have been placed, we can see which projects the groups feel are both good
and possible to realize.
Those are the ideas in the upper left corners of all the Cross Road forms.

Depending on the situation, the young people and youth leaders can now pick out the ideas
they want to realize.
In Module 2 you find tools to help describe and realize ideas.

If you want to go a step further in prioritizing the ideas with the group, before you decide about
which ones to realize, you can use the exercise called Time Circle.

| Less desirable |

TOOL 7: TIME CIRCLE

MANUAL

The Time Circle is an exercise which puts ideas and suggestions into a time-plan. It is to be
used when you develop ideas which can be realized at different times.

When considering the Time Circle it is not necessary to use our example of the youth-festival.
A festival is often realized in one day, a few days or a week.

The Time Circle should be used when you want to develop something that will take place over
a longer period of time. For example:

- Youth Policy in a city or a region.
- A new youth-centre.

- Any existing youth organization.
- A youth council
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Here it is important to be realistic about which ideas are to be realized at the present time and
which ones should be considered over a longer period.

The Time circle (se appendix 4) is a form, where you place the suggestions and ideas, according
to how long time it will take to realize them.

The inner circle of the Time Circle is for ideas which can be realized quickly, maybe within a
month. It is smaller, more practical ideas that can be realized quickly and show results from the
Idea Development. It is up to the people who arrange the Time Circle exercise to decide exactly
how much time ideas will have to be realized in the inner circle.

The next circle is for ideas that can be realized in around 6 months.

The third circle is for ideas that can be realized in a year or more.

The Time Circle in appendix 4 must be drawn on a large piece of paper in the middle of the
floor. The paper should be at least 2x2 meters or be large enough for all of the notes from the
upper left sides of The Cross Road form.

Introduction from the process-manager
The process-manager tells the groups to place the memory notes from the upper left corner of
all the Cross Road forms on the Time Circle on the floor.

The theme-manager takes over

The theme-manager takes all the memory notes from the Cross Road forms and brings them to
the Time Circle with his group. Now the group places the memory notes onto the appropriate
section of The Time Circle.

When all the groups have placed their ideas in The Time Circle, the idea prioritizing is over and
it is time to find out who is going to realize the ideas.

Now everybody gathers around the Time Circle and the process-manager starts the discussion
about who is going to realize which ideas.

She considers the ideas one at a time and asks who would\like to be responsible for realising the
idea within the suggested time frame. Alternatively the process manager can let people gather
around the Time Circle and tell her which ideas they would like to be responsible for

The process-manager must record the names, phone-numbers and e-mail-addressees of the
people who wish to take the responsibility for the realisation of ideas.

It is often the case that ideas in the inner circle can be quickly realised by the young people who
want to take part.

The ideas in the middle circle often require a greater level of cooperation between young people
and the project leaders or the leaders of the organization.

The ideas in the third circle are often ideas for major developments and they might need to be
brought to the board of the organization or maybe local politicians.

It is not intended that all ideas will be realised. The Rotating Idea Development will always re-
sult in many ideas, maybe hundreds or even thousands in very large groups. And even after all
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the prioritizing exercises there will still be many to many ideas left to realize.

An organisation may claim a high success rate if it manages to realise 5 out of 50 or 100 ideas
from the idea development. It is essential not to start the realization of more ideas than the
organization has resources to support.

Must be realized
within a year

Must be realized
within 6 months

Must be realized
within 1 month
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TOOL 8: OPEN SPACE
INTRODUCTION

Open Space is an exercise which promotes discussion, idea development and development of
organizations. It is practised by companies and organizations all around the world.

It works with groups from 10 — 1000 people and because there are no unnecessary rules, it
works very well with young people. It is chaotic, productive and fun. Every single participant
contributes in Open Space with their competence and creativity and everybody has a direct in-
fluence on the result of the process. It gives the participants the opportunity to organize them-
selves within a simple and clear frame, and to contribute to idea development or the solving

of complex problems. Open Space is based on the philosophy that participants will contribute
enthusiastically to solve relevant problems or give ideas when they have the chance to organize
the work themselves in a simple structure.

Open Space was created in the 1980 by Harrison Owen, when he realized that people partici-
pating in his conferences loved the coffee breaks more than the lessons and workshops. In the
breaks the participants discussed the really important issues and where often more enthusiastic
than during the workshops. So why not create a meeting inspired by the structure of the coftee
break?

PRACTICALITIES

NUMBERS 10 - 1000 people
DURATION 3 hours - 3 days
PHYSICAL A large room, which can accommodate participants working in small
ENVIRONMENT groups (Chairs needed). Or a large room and a number of smaller group
rooms.
MATERIALS Flip chart paper and markers. Paper and pens for minutes.
THE MANUAL
Invitation

You start by sending out invitations for the Open Space seminar which define the contents of
the seminar.

Is it:

- An idea development?

- Development of a company or organization?

- Solving of a problem?

- Or a free and open seminar, where people are to discuss whatever they feel like?

The invitation must indicate that this is no ordinary meeting or conference.
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Preparation
Before starting the seminar you must prepare a number of group work rooms so that they con-
tain paper, pencils, flowers and candle light for the group tasks.

It is important to have enough rooms for all of the groups.

If rooms are not available you could organise the tables in a room into ‘islands’ for the groups
to work at.

You must write the room or island numbers and the meeting times in the notes.

The duration of the meetings must be decided on by calculating how much time the groups will
need according to the theme of the Open Space and the number of people who will be taking
part.

There could be 20 groups each meeting for 1 or 2 hours. It could be useful to have designated
1 and 2 hour meeting rooms. You could also have a flexible room where meetings can last for
either 1 or 2 hours.

For example:

Room A, 10.00 - 12.00 a.m. written on a note
Room B, 10.00 — 11.00 am written on a note
Room B, 11. - 12.00 a.m. Written on a note

Introduction
Start Open Space by putting all the participants in one big circle or in several circles inside each
other on chairs, but without tables.

TheHost
Then the host - it could be the leader of the organization — makes a short speech (5 - 10 min-
utes) to:

- outline the content of the conference
- make it clear that everyone’s opinion will be valued
- make it clear that the results of the seminars will be followed up

The Facilitator
The facilitator is the person who explains the process and makes sure that everybody under-
stands what is happening.

The facilitator explains the principles of the method and the Law of the Feet:

In Open Space, the 4 principles are:

1. Who ever is participating is the right person.

2. What ever happens, it is the only thing that could happen.
3. It starts when ready.

4. It ends when it ends.
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The Law of the Feet means that if a participant is in a group where they:

- do not learn anything,
- do not find the subject interesting
- or do not feel like staying for any reason they might have

They simply walk to another group, sit down and take part in the work of that group.

Kick of
After introducing the principles, the facilitator explains how to do the Open Space exercise:

People are now sitting in one or more circles and the facilitator explains:

* Anybody who wants to start up a discussion or an activity takes a marker and writes the
title of their idea on a sheet of flip chart paper, in large letters so everyone can read it. The
titles can describe ideas, problems, solutions, hopes, worries or whatever the person writing
it wants to define.

* They should stand up and announce their title to the group.

* Then one of the notes with predefined time and room is chosen and put on the flip chart
paper.

* The paper with activity, time and room is put up on the wall.

*  When everybody has had the chance to announce titles for discussions and activities, it is
time for the village-marketplace.

» The participants walk around, look at the walls and put together their own personal confer-
ence timetable.

* They choose the meetings they want to be at and write down the room and time of the
meetings they are to join.

Start the meetings

The first meeting/workshop can start immediately. There should be at least 3 people working
on a subject. The person who announced the title is not allowed to leave the group. They are
responsible for getting the workshop started.

A good way to get the group started is to let everybody in the group talk about why they chose
to join the group. The person who announced the title has responsibility for ensuring minutes
are taken of the meeting.

These must be a short report about:

- The title of the group?

- Names of the participants.

- Main subjects and ideas from the discussions.
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The Law of the feet
If anybody wants to leave the group, they just rise from their chair, say “thank you and good
bye” and leave the group. They can then find another group or take a break if they wish.

It means that some participants move from group to group. They are called bumblebees. They
fly from group to group and pollinate the groups with inspiration from other groups.

There are also participants who will take a break from the group work for a while. They are
called butterflies. They create silent areas, where you can sit and reflect or they may form their
own random workshops.

End the meetings
When the meetings end, the participants go back to the circle and sit down. The group leaders
pin the reports at the News wall before the reunion.

If there is time left before the reunion, the people who have written the minutes, writes them on
A4 paper so that they can be copied. The minutes should either be in clear handwriting or word
processed. It is important that there is access to photocopiers so the minutes and reports can be
reproduced in large numbers so everyone at the conference can have a copy.

If there is no time before the reunion, the reports must be copied straight after. It is the facilita-
tor who is responsible of helping people from the groups to get their reports written and cop-
ied.

When everybody is gathered in the circle, a person from each group gives a very short report
on the work in their group. (Only 1 minute)

Follow up

After the reports have been given, it is possible to suggest new titles and go back into the groups
and continue the work.

The first group work will often have created ideas for new subjects.

You can also start to plan the activities which will be carried out as a result of the conference.
The follow up will vary after each conference. In some organizations, you may wish to let the
participants keep working for a day or two to prioritize and plan the activities resulting from
Open Space.

(In module 2 of You Pro, you find exercises to make project descriptions and realize ideas.)

In other organizations, the reports are given to the management and it is up to them to choose
which ones to carry out.

In any case, the reports from all groups must be handed out to all participants of the Open
Space Seminar.
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TOOL 9: PROJECT DESCRIPTION
INTRODUCTION

The project description contains a detailed description of the project to be used by the youth.
The project description also contains tools elaborated in order to avoid pitfalls.

The aim of “Manual for description of projects” is to make it easier for the youth to describe
their ideas for projects and activities. That way the young people will get a better understanding
of their own project, and it will be easier for potential partners and co-operators to get a clear
view of the project.

PRACTICALITIES

NUMBERS Approx. 4-30
DURATION two days
PHYSICAL A room large enough to accommodate small working groups, with chairs
ENVIRONMENT and tables.
MATERIALS Paper and pencil
MANUAL

Manual to the project description, directed to young people
The project realizing toolbox

Idea
Describe in two or three lines what you want to do.

Background
Give a short description of the project background.

Purpose
Describe in two or three lines why you want to go ahead with this project.

Content
Here you can describe the project more in detail,
according to the theme of the project.

Action plan/time plan

The action plan is a time line that you draw, beginning with the start of the project, and ending
at the same time as the project. On this line you mark out the dates when certain parts of the
project should be finished. Preferably you also write down the names of those who are in charge
of the different parts.
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Organisation

Who is going to work with what?

Should there be a person who has the main responsibility of the project?
Will you need a grown up as a coach?

Divide the work into different parts; try to be as precise as possible.

Budget

Is there anything that will cost money?

Make a list of all the costs you expect yourself to have.

Then make a list of all the ways you can get money to cover those costs.
For example ticket fees, sponsors and so on.

Labour

Wages - internal
Wages- external
Artist fees

Administration
Telephone
Computer
Office supplies

Travel expenses

Hotel, accommodation
Travelling tickets

Local transports, bus and taxi
Rent of cars, lorries

Marketing
Advertising
Posters
Media
Web-site
Activity
Security
Cleaning
Decoration
Clothes
Food/coftee

Other expenses
Insurances
Licenses
Equipment




TOOLS

Unforeseen expenses (15%)

Evaluation

It is very important that you evaluate the project after it has ended. What was good, what went
wrong, why did it happen? Settle a date for the evaluation before the project has finished in
order to make sure that it will be done!

EXAMPLE OF A PROJECT DESCRIPTION

Example of a project for youth:
Competent Girls!

Idea
The idea is to have a camp only for girls this spring (May 2006).
The camp will have the theme “nature, creativity and competent girls”.

Background

We are a group of girls from the same senior level school in the municipality who are of the
opinion that there are too little activities for us girls.

We want to have a chance to meet new friends in our municipality, and not only from our own
school. We have chosen the theme “nature,

creativity and girls can”, as we think that the great nature resources that we have in this munici-
pality are very important. We want to locate the camp in the mountains, where there is a lot of
nature that many of us don't have the

possibility to experience. The part “competent girls” is chosen because we want to strengthen
the self-confidence and self esteem of young girls.

Purpose

The aim is to:

- Make new contacts

- Spend more time and arouse a future interest in nature

- Strengthen the self-confidence/self esteem of young girls

Content

In the camp, located in the mountains of Térna, the participants will live

together at the same campsite. We believe that it is important to live in such a way in order to
get to know each other well, and to create a sense of solidarity.

The programme will consist of “get to know each other”-exercises the first evening, a one-day
trekking in the mountains, a chance to ride Iceland horses or fishing in the river of Vindeln.
There will be a lecture about motivation and how to become a winner by Anja Parson (Swedish
skier), workshops in the

evenings with street dance, necklace- and bracelet making, painting mountains in aquarelle and
self-defence.

The participants, parted into cooking teams, will cook all the food themselves.
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Action plan

January:
The first meeting
Send personal invitations to every girl aged 13-15 in the municipality
Decide who is going to do what in the group
Make a preliminary reservation at a campsite
Decide the maximum number of participants

February:
Chose adults that might act as leaders at the camp,
invite them to a meeting
Have a meeting with civil servants and sponsors
Make a plan for our own efforts to raise money
Contact possible lecturers

Mars:
Finish the list of participants
Reserve a bus
Sell coffee and cookies in order to get money

April:
Send practical information to all the participants
Everything practical has to be finished, as lecturers, activities,
staff, travelling and so on

May:
Food shopping
DEPARTURE!

Organisation

The project group will consist of 6 girls aged 14-17, and a youth leader who will act as coach in
terms of planning and taking care of the economy; the coach will also be one of the leaders at
the camp.

We have divided the work as follow:

Frida:

Project leader. In charge of summoning everybody to the meetings and to make sure that ev-
erything is done in time. She is the one who is in contact with civil servants, the press and the
sponsors.

Emma, Susanne:
Are in charge of the programme at the camp, the reservations of campsite and bus. They are in
contact with the lecturers and receive the workshop materials.
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Anna, Sofia, Caroline:
Are in charge of the purchasing of food and the local fund-raising of money. They send the
invitations and the practical information to the participants.

Marie (youth leader):

Is in charge of the economy. She gives support if there are problems in any of the groups. Takes
care of the applications.

Budget
Costs:

- Bus for 50 people, tour and detour 10 000:-

- Campsite, 4 nights, 50 people 35 000:-
- Lecturer (Anja Parson) 3 500:-
- Workshop material 10 000:-
- Food 25 000:-
- Administration 12 000:-
- Unforeseen expenses 15 000:-
Sum: 95 500:-
Incomes:
- Participation fees, 50*350:- 17 500:-
- Internal fund-raising 18 000:-
- The Leisure Office 20 000:-
- The Social Welfare Office 10 000:-
- Sisu Sport Education 15 000:-
- Sponsoring 15 000:-
Sum: 95 500:-
Evaluation

Each camp participant will fill in an evaluation form before the departure. With these as point
of departure, the project group will meet and evaluate the camp. Thereafter, each person in the
project group will make an individual evaluation about what was good in working in the proj-
ect and what could have been better or done in another way. Then the project group meet again
for a common evaluation.

Finally, they get together for a pleasant dinner.
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TOOL 10: THE SCULPTURE
INTRODUCTION

The Sculpture is an exercise suitable to use as a preparation
before you begin with other role-play exercises.
It clearly shows the importance of body language.

Divide the group into pairs. If it is a big group you might split them into groups of three. Ex-
plain that one in each group shall act as a lump of clay, ready to be moulded into a sculpture.
The other one is the sculptor.

If there are three persons in the group, two of them are lumps of clay and one is a sculptor.

Tell the sculptors to form the lumps of clay into different shapes,
showing feelings or situations. It shouldn’t take more than a few minutes.

Some examples of different feelings:

. Love

. Hate

. Power

. Happiness
. Oppression
. Friendship

The lump of clay is not allowed to talk and must take the form the sculptor wants it to have.
When all the sculptures are ready, the sculptors should walk around and look at one another’s
work of art. Ask a few short questions about their opinions of the sculptures.

Were they able to see which feelings the sculptors wanted to express?

The aim of “The sculpture” is to give the participants a good acting

preparation before you begin with other role-plays, and to show them the importance of body
language.

PRACTICALITIES

NUMBERS Approx 5-30
DURATION A room with open space for the group to move around in.
MATERIAL Only their bodies
MANUAL
1. Divide the group into pairs. If it is a big group, you might split them into groups of
three.
2. Explain that one in each group is a lump of clay, ready to be moulded into a sculpture.

The other one is the sculptor. If there are three persons in the group, two of them are
lumps of clay and one is a sculptor.
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3. Tell the sculptors to form the lumps of clay into different shapes, showing feelings or
situations. It should not take more than a few minutes.

4. Some examples of different feelings:
. Love
. Hate
. Power
. Happiness
. Oppression
. Friendship
5. The lump of clay is not allowed to talk, and must take the form the sculptor wants it to
have.
6. When all the sculptures are ready, the sculptors should walk around and look at one

another’s work of art.

7. Ask a few short questions about their opinions of the sculptures. Were they able to see
which feelings the sculptors wanted to express?

TOOL 11: FORUM THEATRE

INTRODUCTION
A forum theatre is a kind of role-play where a part of the group creates a current problem. The
audience interacts in the play by changing the actors in order to try different solutions. The pur-
pose is to inspire each other to find different openings in conflict situations, and to gain some
practice for similar situations in the future.

A forum theatre gives the participants a possibility to get prepared for conflict situations con-
cerning choices in life.

At a forum theatre a situation with an obvious conflict is acted before an audience. The play can
take 5-10 minutes, and the scene will always end in misery, meaning that there are no sugges-
tions of solutions to the conflict.

After the scene has been acted the audience will get the chance to actively try to change the situ-
ation. They will try to find solutions of the conflict by saying “Stop” and then enter the stage and
take the role of the actor.

Alternatively you say “Stop” and explain what you want the actor to do.

The scene will be played several times.

IMPORTANT: You are not allowed to change the oppressor (tyrant).

When you work with a forum theatre you should always have a theme to work with. The theme
could be whatever you like, but in the play the question about power, exercised and received,
will be essential.
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Forum Theatre can be used:

. To help develop a participant from a passive receiver to an active co-creator

. To give a person the possibility to practise for the real world and be prepared for the
future

. To break inner and outer oppression

The aim of the “Forum theatre” is to inspire the participants to find different openings in con-
flict situations in the project organisation, and to gain some practice for similar situations in the
future.

PRACTICALITIES

NUMBERS Approx 5-30
DURATION 60- 180 min.
MATERIALS A room with open space for the group to move around in.
MANUAL
1. Decide the theme of the theatre. It is a good idea to let the group or class comeup with a

manuscript, based upon their own experiences. The theme can be whatever you like,
but in the play the question about power, exercised and received, should be essential.
One person shall have the role as a “tyrant”. It is important to remember that the play
must end in misery, in order to give the audience the chance to make it better.

If there are no ideas, you can use a manuscript from the back up material for the Forum
Theatre.

There are three different manuscripts to chose from, all connected with problems in a
project organisation.

2. Let 3-8 persons take place as actors of the play, and let the rest of the group be the audi-
ence.
3. Give the actors some time to exercise the play, 15 minutes should be enough. The play

should not take more than 5-10 minutes.
4. Act the play before the audience.

5. Act the play again, and let the audience say “stop” when they want the actors to play in a
different way, in order to make it better. Tell the actors what to do, and play the scene
again. Remember that the tyrant’s role cannot be changed.

6. If the audience is very passive, it is important that the leader of the
forum theatre says “stop” and asks the audience if they have any
suggestions about how the actors might change their roles.
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7. After the play, you discuss the course of events and the different roles. How important is
it that the participants of a project group co-operate and that there is an open climate in
the group?

ADJUSTMENT FOR THE TARGET GROUP

When you are working with the Forum Theatre as a tool, it is a good idea to let the group or
class come up with a manuscript, based upon their own experiences. For example; when you are
working in a group towards a specific goal, what is the worst that can happen?

In order to save time, or make it easier for the group, you can prepare a simple manuscript with
obvious roles.If you are working with prepared material, the same manuscript can be changed
according to who the actors are. (How you choose to interpret the role, and which role you have
in the group.)

Here is a manuscript suggestion, focusing upon the problems that might appear in a project
organisation and suitable to use if you are working with a group with a common aim:

Organisation

A group of senior level students are working with the big event of the year:

the ball. It will take place the last weekend in November, and everybody knows what he or she
has to do in order to make the arrangement as successful as

possible.

Now it is time to have the fourth meeting.
There are three weeks left until the ball.

Those who asked to come to meeting are:

Johanna: Is in charge of the decorations, has done her duties and is very enthusiastic.
Elisabeth: Is in charge of the entertainment, is late to the meeting, hasn't begun to book the
bands as she promised, and hasn’t done her duties. She is talking on her mobile phone which
constantly rings...

Per: Is trying to rule everything. He wants his ideas to be followed. Authoritarian!

Susanna: Agrees with everybody, has no opinion of her own.

Jocke: Is in charge of food and the laying of the table, gets disturbed by Elisabeth and tries to
make her quit talking on the phone.
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MANUSCRIPT 2

At the youth centre Happiness a project is going on called

“Youth against racism”

At the moment they are gathered at a meeting concerning the coming concert “Hip Hop for
Africa”

The persons at the meeting are:

. Sofia, 18 years old.
Is a good listener, but doesn’t dare to say very much.
In charge of the finances of the project.

. Lisa, 22 years old.
Is working at the youth centre. Wants to have authority and decide
everything herself. She was at 15 part of a neo-Nazi gang.

. Carl, 17 years old.
Have a lot of ideas, but also big respect for Lisa.

. Johnny, 19 years old.
Comes from Sudan, is a Hip-hopper himself and is the one who
came up with the idea to the project.
Wants to do a lot, but thinks that Lisa doesn'’t listen and that the other
participants don't have the courage to support him.
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MANUSCRIPT 3

A group of upper secondary students participate in a school project concerning more sport les-
sons, to get students and teachers to exercise more and to get healthier eating habits.

Now there is time for committee meeting!
Those who participate in the meeting are:

. Eric, 17 years.
Eric is chairman of the board and very knowledgeable,
but gets constantly run over by Mr Anderson.

. Mr Anderson, 55 years.
Mr Anderson is the school headmaster and of the opinion that the kids shouldn’t be
sporting at all. He interrupts everybody all the time, but especially Eric whom he sees as
a threat. Bullying type!

. Jenny, 35 years.
A sport teacher who entered the project even though she didn’t feel she had the time.
Doesn't have the energy to say very much and doesn’t want to get on the wrong side of
the headmaster, even if her interest is increasing.

. Tina, 16 years.
Tina is coming up with a lot of ideas and has also collected ideas from other students at
the school. She is secretary at the meetings.

. Lars, 17 years.
Part of the school’s football team, wants to have sport all the time.
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TOOL 12: POSITIVE EVALUATION
INTRODUCTION

The aim of the “Positive evaluation” is to look at everything that went well in the project, and all
the things that should be improved until next time.

At the same time, the tool makes it possible for everyone to talk about the conflicts that might
have occurred during the realization of the project in a constructive way.

PRACTICALITIES

NUMBERS 4-30
DURATION 45 minutes-1 hour
PHYSICAL A room with table and chairs.
ENVIRONMENT
MATERIALS flipchart paper

Flipchart pens

Whiteboard/Blackboard

MAUAL
1. Describe the project or activity.
Point out what have been best and most successful about the activity.
2. Divide the activity into themes which may be evaluated individually.
3. The themes may for example be creativity, planning,
organisation and promotion.
4. Then we draw a scale from one to ten and agree about what number
to give each theme between one and ten. Ten represents the best.
5. We discuss how we can improve each theme, so that we reach
ten on each theme if we have to do the project again.
6. People who have been doing a project together have often had

conflicts that have remained unsolved.

Therefore we let each person talk during the evaluation, so that people can say if somebody else
has done something they do not like.

But is has to follow the rule that everybody says what the person should have done better in-
stead of saying what he or she did wrong.
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TOOL 13: THE COW

INTRODUCTION
The Cow is a pedagogical tool that you with advantage can use in the beginning of the module.
It clearly shows the difference between not understanding at all what is in front of you, the inse-

cure, confused feeling connected to that state, and the feeling of well-being when you finally see
what you are expected to see.

It is easy to connect “the Cow” with the actual work you are going to begin.

. When you do not see (do not have the knowledge), it is hard to come up with a good
result
. When you see (have the knowledge), the chance to come up with a good result is so

much greater.

PRACTICALITIES NUMBERS 5-No limit
DURATION 30 minute
PHYSICAL A room large enough for all the participants
FRAMES
MATERIALS Overhead
MANUAL
1. Make an overhead-copy of “the Cow”.
2. Before you show the audience the picture of the cow, tell them that if someone has seen

the picture before it would be kind of them to keep it for themselves for a while.

3. Show the picture, ask them to study it and try to see what it is.

4. Let them guess, do not hurry up.

5. Give them hints if they need it, like “animals, there are two of them” etc.

6. If somebody can see what the picture is, ask him/her to explain it to the others.

7. When all the participants have seen the cows, connect it to the theme of the day, for

example to project work. It may appear difficult and complicated, but when you under-
stand and “see” what it is all about, it will not feel that hard any longer.
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TOOL 14: GROUP PORTRAIT
INTRODUCTION

The Group Portrait is an exercise that will hopefully make people laugh and get the day off to a
good start of the day. It encourages the participants to focus on others rather than on themselves.
By looking at and drawing other members of their group, they can understand and acknowledge
the importance of each member of the group.

This visual whole group activity encourages participants to focus on others rather than on them-
selves. By looking at and drawing other members of their group, they can understand and ac-
knowledge the importance of each member of the group. Drawing ability is not required!

PRACTICALITIES NUMBERS Approx. 12 - 15
DURATIONS 30 minutes

PHYSICAL FRAMES A large room that can accommodate participants
seated in a circle and allow space to move around.

MATERIALS A4 paper

Clipboards

Coloured pencils (only enough for half the group)
OTHER Tape the plain A4 paper to both sides of

each clipboard

THE MANUAL

1. Tape the plain A4 paper to both sides of each clipboard

2. Make two circles of chairs, one circle inside the other, facing each other, In total their
should be enough chairs for everyone in the group to sit down.

3. Put one board with the plain A4 sheet taped to it and a coloured pencil on each chair in
the outer circle.

4. Ask everyone to sit down.

5. Instruct the people in the outer circle to write the name of the person sitting opposite
them, in the inner circle, in the lower righthand corner of the paper.

6. Ask the people in the outer circle to start drawing a portrait of
the person sitting opposite them in the inner circle.
Stress that they are only to draw the face.

7. After 30 - 60 seconds (depending on the group size) ask them to stop drawing, and put
the board and paper face down on their chair. They are to keep the coloured pencil/ pen
they have been using and move into the chair on their left.
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8. Ask them to pick up the board on their new chair and continue the portrait started by
the previous person. The person being drawn must not see the portrait until everyone in
the group has added to it.

9. Continue steps 7 and 8 until everyone in the outer circle has added to everyone’s

portrait and they are back where they started.
10.  Share the portraits with everyone in the group.

11.  The inner and outer circle now switch places, and the people who have been drawn are
now to draw the others.

It is recommended that after the session you hang the portraits in the room you are working in.
Share people’s thoughts about the portraits.

This exercise creates a lot of positive energy and laughter for the rest of the day.

TOOL 15: GROUP CONTACT
INTRODUCTION

This introductory tool enables participants to agree on a way of working together so that every-
one is able to contribute, enjoy and get the most out of the training. As a group, participants
will produce a contract to govern the behaviour they want in the group - for example: respect,
time keeping - that they will accept and follow.

The Group Contract exercise provides the participants with guidelines, decided on by the group
in negotiation, on how they will work together so that everyone is able to contribute, enjoy and
get the most out of the training. Starting as a small group discussion, the exercise becomes a
whole group negotiation to identify the behaviour that the participants expect from one an-
other. The final agreement is typed and circulated amongst the group.

PRACTICALITIES

NUMBERS Approx. 12 - 15
DURATION 15 minutes
PHYSICAL A room large enough to accommodate small

ENVIRONMENT  working groups, with chairs and tables that
can be moved around during the session.

MATERIALS Flipchart easel
Flipchart paper
Flipchart pens (multi coloured)
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MANUAL
1.

2.

Divide your group into smaller groups of three or four.
The small groups are to discuss what they need in order to get the most from the
training (for example: respect from other members of the group, everybody to be on

time, agreement to keep anything discussed confidential).

Give each small group a piece of flipchart paper and pens to identify the behaviour or
agreement they want (for example, respect, time keeping, tea breaks, confidentiality).

Let the small groups work together for 10 minutes.
Bring the groups back together again.

As a large group discuss their ideas, making notes on a flipchart, until you have created
a list of guidelines that is acceptable to all.

Using a flipchart and coloured pens (don’t use black as this implies rules which is not
the purpose of a negotiated contract) write the group contract clearly and display it in
the room you are using.

The contract could also be typed by a volunteer and copies distributed to everyone at
the start of the next session.

ADJUSTMENT FOR TARGET GROUP

Adapt your language to the ability level of your group, ensuring they understand the instruc-
tions and get the most out of the activity.
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TOOL 16: LISTENING AND LISTENING SKILLS
INTRODUCTION

This exercise provides the participants the opportunity to develop and enhance their listening
skills.

Through a range of activities - some practical, others reflective - the group will learn to under-
stand and acknowledge the importance of each member of the group, share information about
themselves and to start developing listening skills. In addition, cooperative working will stimu-
late teamwork and listening, highlighting how difficult it can be to listen and interpret
information accurately.

Participants will be encouraged to listen actively, recognising that our actions are usually a
reaction to those around us.

Through a range of activities - some practical, others reflective - the group will learn to listen
actively, communicate thoughts and feelings accurately and recognise that their actions are
usually reactions to those around us.

PRACTICALITIES NUMBERS Approx. 12 - 15

DURATION 2 hours 30 minutes - depending on
the size and ability level of your group

PHYSICAL A large room which can accommodate
ENVIRONMENT participants working in small groups
(tables and chairs needed) as well as physical
activities that will require open space for the
group to move around in.

MATERIALS 1. Exercise Introduction
Listening and Listening Skills Exercise,
Introductory Text
THE MANUAL
1. Exercise introduction
. Adapt the text to your target group
. Read the text to your group as an introduction to the theme:

listening and listening skills

The introduction must be adjusted to the exact target group. Pick out the things from the text
that you find relevant in relation to your exact group and add in your own thoughts about the
issue.

It is not necessary to use this whole introduction. You may want to do the activities and talk
about issues relating to not being listened to during and afterwards or use other examples in the
introduction.

Facilitate any or all of the activities that follow.
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INTRODUCTORY TEXT

The desire for exposure and fame is a phenomenon that has swept most of Europe over
the last 5 - 10 years, with the increase in reality TV shows which appears to have fuelled
and created this obsession amongst young people.

In many large cities throughout Europe tens of thousands of young people apply to become
part of this phenomenon and by auditioning for reality TV shows, the obsession for exposure
and the opportunity for fame seems to be available for all.

The desire to become famous characterises many young people. This may possibly be a symp-
tom of a much larger desire among young people: To have their personalities recognised, to be
seen, to be heard.This can be observed in many ways:

If a youngster has had a terrible weekend arguing with their parents or brothers and sisters,
and they try to tell a friend about it, the friend may respond with:

“Oh I have a very good relationship with all my family, now listen to this...”
OR

“Oh I know exactly what you mean, my mother is terrible”, and then the friend spends ten min-
utes telling you about their mother.

In both examples, the first youngster wanted to share something that was important, but the
friend only used it as a way to say something about him or herself.

Lots of youth clubs have created youth forums and discussion groups to give young people a
‘voice’ and the opportunity to have their views heard.

However, these forums and meetings often degenerate into everyone speaking at once,
with the volume getting louder and louder. One young person may make a point,

and instead of this leading to a discussion where views are heard, challenged and discussed,
everyone speaks and expects to be listened to, without realising that they need to listen to
others if they are to be listened to.

This is also evident in the classroom. A teacher may hand out a text or information and ask for
an opinion from the class, and ten young people may put up their hands. The teacher picks one,
and they give their opinion.

After that, the teacher picks another, but the first person that spoke doesn’t notice,
because he or she is too busy talking to a friend.
Everybody wants to be heard, but no one bothers to listen to anyone else.
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(Here the facilitator of the programme can put in other examples, from observations of young
peoples’ way of communicating without listening)

Many young people are excellent communicators and the skills they use to do this make
them very popular however, many young people can be good at talking about themselves
and sometimes not as good at listening and acknowledging others.

The ability to see and listen to others is an excellent social skill that will be of great benefit
to all young people. The ability to listen and to see will enable young people and youth
workers to relate to their peers and everyone they meet.

TOOL 17: ACTIVE AND INACTIVE LISTENING

This challenging verbal exercise allows participants to experience how it feels when
they are and are not listened to. Individuals deliberately ignore the stories of other
group members, and it is the emotional fall out of this that is explored.

. Divide the group in half.

. Give instructions to each group so that the other group cannot hear

. Instruct one group to think about something that has happened to them that they
are really proud of. Maybe a time when they were successful or had a really great day,
a time when they were at their happiest, a birthday, Christmas, it must be a story that
is important to them and that gives them energy to talk about.

. The other group is to be instructed to ignore any story they are about to hear,
without exaggerating.

. Put the entire group into pairs, with a storyteller and a ‘listener; one who is
telling a story whilst the other is ignoring it.

. After the session, discuss how it felt to have your story ignored, let the people being

ignored talk about how it felt being ignored while telling a story significant to them.
Did those who were listening find it difficult to ignore interesting stories?

Do they always listen to their friends’ good stories?

Did they want to join in and talk too?

. Next, ask the learners to swap roles — the ones who ignored the story in the first task will
now tell a story that is significant to them. The other half of the group is now instructed
to be good listeners by showing interest in the story.

. After this session, discuss how it felt to be listened to, was it hard to listen to others’
stories? Did we learn anything by listening?

How did the person feel that had their story listened to?

It is important that the groups do not know each other’s tasks beforehand!
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TOOL 18: STORY TELLING

INTRODUCTION

We all experience success in something in our lives and this activity celebrates it and encour-
ages us to repeat the success. This tool encourages participants to recognise their own successes
through self-reflection and sharing with other participants.

PRACTICALITIES

NUMBERS Approx. 12 - 15
DURATION 60 - 80 minutes
PHYSICAL A room large enough to accommodate the group doing individual and

ENVIRONMENT pair work, tables and chairs for participants.

MATERIALS

Story Telling Exercise Handout 1,
Personal Success task sheet

- Magazines

- Photographs

- coloured pens

- paper

- glitter

THE MANUAL

1. Ask each member of the group to complete the task sheet about personal success.
They can write, draw or make a collage of their success. Provide lots of material to fuel
their imagination, magazines, photographs, coloured pens, paper, glitter, anything that
will make their illustrations personal.

2. Divide the young people into groups of 4, and then again into pairs.

3. In pairs, using their illustrations and success sheet they relate their
success story to each other.

4. After having told a story in pairs, all 4 share their stories amongst themselves. There is
however a twist, participants do not tell their own story, but rather listen to it told by
someone else:

Speaker A tells the story that he/ she had heard from Speaker B

Speaker B tells the story he/ she heard from Speaker A

Speaker C tells the story that he/ she had heard from Speaker D

Speaker D tells the story he/ she heard from Speaker C

a.
b.
c.
d.

- see the diagrams below for clarification
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Step 1 Step 2

B «—/—— A Atells B’s B tells A’s
story story

Ctells D’s Dtells C’s
D ——» C story story

PERSONAL SUCCESS SHEET

| What did you do right to make
{ this happen?

Write or draw
something abouta |
success you have
been a part of.

i Why was it a success?

i How did you contribute to
i the success?
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TOOL 18: DREAM VISION
INTRODUCTION

This interactive exercise encourages participants to develop success strategies for themselves to
build on their past successes and ensure success for the future. Young people are encouraged to
imagine or dream their future. They are then asked to describe that vision on paper, a strategy
that makes the dream more likely to become reality. The final task of the session is to share the
dream with others and listen to suggestions on how to achieve their vision.

PRACTICALITIES NUMBERS Approx. 12 - 15
DURATION 60 minutes
PHYSICAL A room large enough to accommodate the group

ENVIRONMENT doing individual and pair work, tables and chairs
for participants.

THE MANUAL

1.

Ask the group to imagine they are sitting with a friend two years from now, telling a
story about something they are proud of having accomplished.

Inform the youngsters to focus on things beyond obvious challenges or goals in the near
future, like upcoming exams, the summer vacation, the family planning to move and so
on.

Explain that you want them to think of what they most of all dream about
accomplishing.

Ask the group to complete, individually, the dream vision task.

a. First they write down their dream or goal as the ‘Dream Vision’
b. Then they reflect on it, and write down in the ladder, what actions are needed to
fulfil their ‘Dream Vision.

Ask the young people to get into groups of 3 or 4 and ask them to share their dream
vision with each other.

Encourage the group members to help the others with suggestions to help achieve their
vision - this may be people they know who could help; they can also help identify
things they could do together to help each other to achieve their dream.
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TOOL 20: SKILLS FOR SUCCESS
INTRODUCTION

This exercise serves to show young people that there are skills and competences behind the
achievements made and performances given by successful people. It highlights that these skills
and competences are transferable between different aspects of life.

The exercise consists of several fun workshops. The workshops provide the opportunity to
develop and enhance many skills: teambuilding, communication, problem-solving, creative
thinking and enterprise thinking.

The workshops you conduct should be chosen based on your target group (needs and ability)

and the equipment you can access. The concluding activity in this exercise is one of reflection -
on the group’s performance and the contributions made by individuals.

PRACTICALITIES

NUMBERS Approx. 12 - 15
DURATION No more than 4 hours 30 minutes depending on the workshops chosen
PHYSICAL Initially a large room is needed that can accommodate the whole group

ENVIRONMENT during plenary sessions and group work at tables. The workshops will
require outdoor space.

MATERIALS 1. Introductory Activity
. Flipchart paper
. Flipchart pens
. Skills for Success Exercise Handout 1,
Transferable Skills
. Skills for Success Exercise Handout 2,

12 characteristics of success summary

2. The Lego Exercise

. The Lego Exercise Handout 1, instructions

. A big box of small LEGO-bricks in different colours. (Three
good handfuls of LEGO bricks to each team.)

. One hard bottom to each team (at least 13 X 6,5 cm).

. Make sure you have LEGO-bricks in the right colours to
solve the task.
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THE MANUAL

This exercise shows young people that there are skills and competences behind the achieve-
ments made and performances given by successful people. It highlights that these skills and
competences are transferable between different aspects of life.

The aim is to develop their understanding of the relationship between achievements and per-
formances and skills, competences and characteristics. This understanding is then used to focus
on their own achievements and performances and the ideas behind them.

. Ask young people to choose two people, who are known as successful in the local area,
city or country. It can be artists, sports stars, politicians or anybody else, who
everybody knows and respects. Encourage them to pick two people who are as different
as possible.

. Ask the young people about their chosen people’s achievements / performances and list
them on a flipchart.

If the example is David Beckham, the result could look like this:
- Passes the ball with precision.
- Excellent at free kicks
- Works hard in the midfield.
- Good at leading the English national team
as Captain.
- Good at handling the media.
- Good at planning and managing his career.

. Explain to the group that skills, competences and characteristics are behind all
achievements and performances. Characteristics are things you are born with and/ or
things you have learned, or developed throughout your life - from positive and negative
experiences in all areas of life.

Skills, competences, and characteristics can be, for example:
- Creativity

- Love of order

- Humour

- Talent

- Social competence

- Always learning

. Ask the young people to suggest the skills, competences and
characteristics behind David Beckham’s achievements and
performances.
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The result could look like this.

Talent

Discipline

Leadership

Social competence
Good at communicating

Now, do the same exercise with the second person whom the young people have
chosen.
This time, divide the young people into groups of four and ask them to prepare
suggestions of achievements and performances of the people they have chosen. They
can brainstorm these on a piece of flipchart paper.
After that ask them to suggest the skills and competences behind the people’s
achievements and performances.
Give the groups about ten minutes to work before asking them for their suggestions -
put them on the flipchart in two sections:

a) achievements and performances and

b) skills, competences and characteristics.

Make sure that the young people understand the differences between achievements and
performances / skills and competences.

Hand out the “Achievements from your Past” worksheet to the group. Ask them to list
their own achievements and performances. Encourage them to understand, that any
achievement and performance, big or small, is good. It can be something, they achieved
in school, in sports, in cultural work, leisure time activities, voluntary work or where
ever, they have made big or small achievements.

Once they have completed their achievements and performances list, ask them to get
into pairs

In their pairs they are to help each other find the main skills and competences behind
the different achievements and performances they have listed, completing the skills and
competences worksheet as they go.

Review, as a group, what we mean by transferable skills, encouraging the participants to
provide real life examples of these. We want them to be clear about their skills and
competences, so they know something about how they contribute to the teamwork in a

group.

This process takes time, dependent on the young people you are working with. Some young-
sters will understand it quite fast and others will need time and coaching throughout the pro-

Cess.

Before you start the exercise, you must consider how much time and effort it takes to ensure
that your exact target group will understand the meaning of the process.
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SKILLS FOR SUCCESS EXERCISE HANDOUT 1
TRANSFERABLE SKILLS

TRANSFERABLE SKILLS
ACHIEVEMENTS FROM YOUR PAST

1)

2)

3)
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SKILLS FOR SUCCESS EXERCISE HANDOUT 1
TRANSFERABLE SKILLS

TRANSFERABLE SKILLS
SKILLS YOU HAVE DEVELOPED FROM YOUR ACHIEVEMENTS:

1)

2)

3)
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SKILLS FOR SUCCESS EXERCISE HANDOUT 2
CHARACTERISTICS OF SUCCESS SUMMARY

NO LIMITS TO SUCCESS
12 CHARACTERISTICS OF SUCCESSFUL PEOPLE

1) PERSONAL RESPONSIBILITY

Take personal responsibility for your own thoughts, actions and future.

2) PASSIONATE

Attach powerful emotions to your goals.

3) POSITIVE

Use positive language and reap the benefits.

4) SELF-BELIEF

Develop self-belief from within.

5) FOCUS ON THE FUTURE

Create your own future history by setting goals that affect your whole life, not just your work.

6) USE YOUR HEAD

Learn how to increase your brain power, unlocking your potential and using both sides of the brain.

7) ALWAYS LEARNING

Optimise learning - use learning effectively, expanding your comfort ZONES.

8) ENERGY

Maximise your energy levels at all times.

9) MANAGE STRESS

Develop techniques to channel stress into a positive force.

10)  RELATE

Develop and apply emotional intelligence and teamwork.

11)  FAITH
Have faith in yourself, faith in others, and faith that good will happen.

12) LOVE

What'’s this all about? Positively using the most powerful emotion.
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TOOL 21: THE LEGO TEAMBUILDING ACTIVITY

This excellent teambuilding activity incorporates communication and problem-solving skills. Par-
ticipants form groups of 4 or 5 and are tasked with constructing a lego building.
The groups are given a strict brief and a twist in the tail!

. Read the first section of the attached instructions to the participants:
. Hand out the ‘secret tasks’ instruction notes to the team-members.
When everybody has read it, continue reading the next section of introductory
text to the group
. Give the teams 15 minutes to construct their building before stopping them
and reading the next instruction to them
. Give the groups 5 minutes to discuss the task and how to ensure good teamwork.
. At the end, the team that made the best looking construction is applauded.

THE LEGO EXERCISE HANDOUT 1
INSTRUCTIONS

THE LEGO EXERCISE

Your team must construct a building out of the LEGO-bricks you have in front of you.

In a moment, you will all get a note with a secret task, which you must carry out when you create
the LEGO-building with your team. You must not show the note to anyone else in the group.

Hand out the notes to the team-members.
When everybody have read it, read this text to the group:

You have 15 minutes to build something out of the LEGO-bricks.

You are not allowed to say anything during the building process.

When the 15 minutes are up, you must have used all your LEGO-bricks
and constructed a building that looks beautiful.

You will be told, when there are only three minutes left of the time.

When the 15 minutes are up, tell the groups to stop working and read this text to the group:

You are still not allowed to speak. Put up your hands if you think there is a saboteur in the team.
Point out the person.

(Tell them that there was no saboteur.)
Keep reading:

Read your task aloud for the rest of the team one by one, and briefly describe how you solved your
task and how well you think the team worked together.
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THE LEGO EXERCISE HANDOUT 1
SECRET TASKS FORTHE TEAM MEMBERS

Cut out the following tasks and hand them to the team members when the workshop has started.

( )
. You must make sure that layer number 3 and 4
consist of yellow bricks only.
\. J
( )
. You must make sure that the second and sixth layers
of bricks consist of exactly 8 bricks each.
. J
( )
. You are the only one who is allowed to build
the layers 1 and 6 in the construction.

\. J
( )
. You must make sure that the bricks, which are beside

each other in layers 1, 3 and 6, are not the same colour.
. J
( )
. You must make sure that layers number 2 and 5
in the construction only consist of red bricks.
. J







